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Policy for Gifted and Talented Pupils 

 

 

Principles 

 

 Gifted and talented pupils include those who show achievement or potential 

ability in a wide range of contexts.  They may have specific academic aptitude 

or affinity for any curriculum area, subject or aspect of a subject.  They may 

be particularly creative.  They may be outstanding leaders or team members. 

 

 Some will show evidence of high attainment across a wide range of subjects; 

others will demonstrate high levels of attainment in particular subjects or 

aspects of work; 

 

 Some will be underachieving and their potential for high attainment may be 

masked by other factors and not immediately recognised; 

 

 Just as there is no such person as a typical pupil, there is no such person as a 

typical ‘gifted’ or ‘talented’ pupil: 

 

 Every pupil should have the opportunity to experience success in learning and 

to achieve as high a standard as possible.  The National Curriculum 

programmes of study set out what most pupils should be taught at each key 

stage – but teachers should teach the knowledge, skills and understanding in 

ways which suit their pupils’ abilities. 

 

 Parents/carers who see pupils in other learning contexts will have a valuable 

contribution to make. 

 

Aims 

 

These are to:- 

 Ensure that our highest achieving children are provided with the right 

challenges in specific areas of the curriculum. 

 

 Create and maintain appropriate curriculum provision to meet the needs of 

individual gifted and talented pupils. 

 

 Raise awareness of planning, progression and teaching issues in relation to the 

education of gifted and talented pupils. 

 

 Encourage teachers to experiment with a wide range of strategies for success 

when working with gifted and talented pupils. 

 



 

 

Rationale – Who are Gifted and talented Pupils? 

 

 QCA guidance assumes that work with gifted and talented will be in a 5-10% 

range of pupils in any school.  This is regardless of the ability profile of pupils 

in school. 

 

 ‘Gifted’ pupils are those who have abilities in one or more subjects in 

statutory school curriculum other than art and design, music and PE. 

 

 ‘Talented’ pupils are those who have abilities in art and design, music, PE or 

in sports or performing arts such as dance and drama. 

 

 Therefore the pupil who is an all-rounder will be gifted and talented.  The 

guidance uses the phrase ‘gifted and talented’ to describe pupils with gifts and 

talents. 

 

 Throughout the planning and delivery of all subjects in our curriculum we are 

aware of the differing learning needs of individuals and groups of children.  

Separate subject policies and guidelines set out ways in which teachers target 

these differing learning needs, from the lesson planning stage to the 

deployment of flexible levels of classroom support. 

 

 These children, who provide evidence of their abilities through regular 

assessment and monitoring of progress, are attaining well beyond the age-

related expectations as defined by the National Curriculum Levels.  

Exceptional performance may be noticeable across a subject as a whole or in 

particular aspects of that subject. 

 

The Class Teacher’s Responsibility 

 

By seeking support from and liaising with lead teachers within school, the class 

teacher is able to plan in order to provide the right challenges for the most able 

children within the class. 

 

When planning, teachers have: 

 High expectations. 

 An awareness of the opportunities and challenges needed to extend the 

achievement of gifted and talented children. 

 Access to appropriate materials and resources in school to help deliver 

planned work. 

 Access to exemplars of work produced by high achieving children, 

particularly in Literacy and Numeracy. 

 A thorough understanding of National Literacy and Numeracy Strategies and 

how to relate high expectations of gifted and talented children to these 

frameworks. 



 A thorough understanding of how to plan beyond the Literacy and Numeracy 

Strategies, for example, opportunities for extended and independent work, 

speaking and listening and the use and application of mathematics. 

 

Teacher’s planning for the gifted and talented child addresses these five key 

dimensions: 

 

 Breadth 

 Depth 

 Acceleration 

 Independence 

 Reflection(enabling children to make explicit what they understand and 

evaluate what they have done) 

 

Identification 

 

Teachers have a thorough knowledge of the children in their care and an 

understanding of which children perform at consistently high levels.  These children 

may demonstrate some or all of the following characteristics: 

 

 They show creativity and originality – they like to work in new and 

imaginative ways. 

 They make connections between concepts learned – they see patterns and 

relationships and apply these to new contexts. 

 They work with independence and perseverance – demonstrating initiative and 

persistence when completing tasks. 

 They learn and work quickly. 

 They communicate succinctly. 

 When speaking they can justify, qualify and explain their opinions. 

 They take on demanding tasks, for example, researching and synthesising 

information and show increasing independence with ICT. 

 They have an ability to argue and reason - in both speech and writing. 

 They can re-organise content, offering new ideas and insights. 

 They can challenge other people’s approach to a problem. 

 

 

The QCA guidelines also suggests that: 

 

“Some gifted and talented pupils do well in statutory national curriculum tests 

(including the extension tests).  However, as the list above suggests, being gifted and 

talented covers much more than the ability to do well in tests and examinations; for 

example some pupils may demonstrate leadership qualities or a capacity for creative 

thought. 

 

It is important to recognise that not all gifted and talented pupils are obvious 

achievers.  Many actually underachieve - their potential is masked by factors such as 

frustration, low self-esteem, lack of challenge, and low teacher/parent expectations.  

To enable these pupils to fulfil their potential, it is vital to give everyone in school the 

opportunity to excel” 



 

 

Managing the Learning Environment 

 

Developing an effective learning environment 

Like all pupils, gifted and talented pupils need frequent opportunities to apply their 

skills and understanding, and to develop their knowledge, within a secure and flexible 

learning environment.  The learning culture should: 

 

 Be pupil-centred, valuing pupils’ own interests and learning styles; 

 Encourage independence and autonomy, and support pupils in using their 

initiative; 

 Encourage pupils to be open to ideas and initiative presented to others; 

 Be unconstrained by subject boundaries or established conventions; 

 Encourage the use of a variety of resources, ideas, methods and tasks; 

 Involve pupils working in a range of settings and combinations –  

as individuals, in pairs, in groups, as a class, cross school and inter school; 

 Encourage pupils to reflect on the process of their own learning and to 

understand the factors that help them to make progress. 

 

Checklist: evaluating the learning environment 

Teachers can use this checklist to help them consider the effectiveness of the learning 

environment for gifted and talented pupils. 

 

 Have you asked gifted and talented pupils what helps them to learn 

effectively?  What have you done to ensure that you meet their needs? 

 How have you helped pupils become more aware of their preferred learning 

styles? 

 How have you helped pupils with the language needed to discuss the process 

of their learning?  As a teacher, how are you modelling the process of talking 

about how learning takes place, rather than just what is learned? 

 How have you established a culture in which wrong answers are productive 

opportunities for learning (happy accidents), and in which creative thinking is 

actively encouraged? 

 How often do you encourage creative thinking by asking open-ended 

questions to which there are no right or wrong answers? 

 How much do you encourage pupils to ask questions of themselves, each other 

and other adults in the classroom? 

 How are pupils involved in self-assessment and/or peer assessment? 

 How effectively are the processes of formative assessment developed? 

 How are you developing and maintaining a classroom or school code of 

achievement? 

 How do you encourage pupils through challenging and interactive displays? 

How do you ensure that examples of gifted and talented pupils’ work are on 

display or readily available, to raise the expectations of both pupils and 

teachers? 

 How effectively are you involving teaching assistants and supply teachers in 

the identification of, and provision for, gifted and talented pupils? 



 How thoroughly have you checked work to make sure that it offers challenges 

that match higher level descriptions than expected for the key stage and/or the 

exceptional performance criteria of the National Curriculum? 

 How are you developing a resource collection, including list of web resources, 

for pupils and staff in classrooms, the staff room, library or resource centre?  

How are you making sure that resources are being used? 

 How effectively are you liaising with the school’s library service, LEA 

support services and local Secondary schools? 

 

Monitoring 

 

Clear references are made in teacher’s planning as to how the gifted and talented 

members of the class are going to be targeted, through appropriately challenging and 

differentiated tasks. 

 

Tasks must be meaningful and enable the children to make further progress, above 

and beyond the majority of the class.  Tasks must not be ‘more of the same’ in order 

to ‘keep them busy’. 

 

Teachers also keep a register of more able pupils which includes gifted and talented 

children.  This is kept in class folder. 

 

Subject co-ordinators monitor provision for gifted and talented children as part of 

their ongoing subject-monitoring programme – lesson planning, evaluations and 

classroom observations. 

 

Equal Opportunities 

 

Teachers need to be aware that pupils bring to school different experiences, interests 

and strengths which will influence the way in which they learn.  Teachers should take 

specific action to respond to pupils’ diverse needs by: 

 

 Creating effective learning environments; securing their motivation and 

concentration; providing equality of opportunity through teaching approaches; 

using appropriate assessment opportunities; setting targets for learning. 

 The identification of pupils’ preferred learning styles can help teachers plan 

programmes for the Gifted and Talented. 

 Research suggests that in contradiction to common belief girls underachieve at 

the highest level. 

 

The Role of the Governors 

 

Governors have an important role to play in maintaining an oversight of the school’s 

policy for gifted and talented pupils.  They need to be clear about the values by which 

it is guided, the resources committed to its implementation and monitoring and 

evaluation processes and results. 

 

Governors may find it helpful to nominate one governor to oversee this area. 

 



 

 

 

LA Role and Staff Support 

 

LA through EDPs can plan work for gifted and talented, including work with clusters 

of schools.  The LA support schools through: 

 

 Course for raising awareness for senior managers and governors, including the 

role of the gifted and talented co-ordinator. 

 Continuing professional development, awareness for all staff 

 Conferences to enable school staff to find out about recent research/access 

literature/ compare practice /compare pupils’ work. 

 Supportive advisory work with one or a cluster of schools. 

 Workshop for gifted and talented co-ordinators and workshops for gifted and 

talented pupils. 

 An audit to determine an authority baseline: the nature, extent and quality of 

existing provision; needs of gifted and talented pupils in this area. 

 Sharing successful practice across the LA and more widely. 

 

 

 

Years 1 & 2 

 
Mathematics – characteristics of work 

 

The work of gifted and talented children in mathematics in years 1 and 2 shows that 

they can: 

 Grasp mathematical ideas quickly; 

 

 Calculate fluently and make reasonable estimates; 

 

 Make conjectures and check their validity; 

 

 Make generalisations and communicate them in words and symbols; 

 

 Think flexibly, choosing and using the appropriate mathematical operations to 

solve problems; 

 

 Make connections between different aspects of mathematics; 

 

 Use reasoning and develop logical arguments; 

 

 Work accurately and systematically; 

 

 Communicate mathematical ideas clearly, both orally and in writing. 

 

 

 



English – characteristics of work 

 

The work of gifted and talented children in English in years 1 and 2 shows that they 

can: 

 Write independently and fluently to tell stories, explain procedures, describe 

objects and explore ideas; 

 

 Make creative connections between their reading and writing, drawing on the 

language patterns and organisational structures of other texts they write; 

 

 Read fluently and accurately, showing independence and enthusiasm in 

choosing challenging books.  In discussion, they respond perceptively to 

books, making comparisons between text and drawing conclusions about the 

ways in which particular authors work; 

 

 Find evidence in the text to support their views and use dictionaries, glossaries 

and contents pages purposefully, to track more information; 

 

 Spell a wide range of words correctly and punctuate their work accurately 

using full stops, capital letters, speech marks and some commas; 

 

 Use different styles of handwriting or ICT to present work legibly and 

attractively. 

 

Years 3 & 4 

 
Mathematics – characteristics of work 

 

The work of gifted and talented children in mathematics in years 3 and 4 shows that 

they can: 

 Grasp mathematical ideas quickly; 

 Calculate fluently and make reasonable estimates; 

 Make conjectures and check their validity; 

 Make generalisations and communicate them in words and symbols; 

 Think flexibly, choosing and using the appropriate mathematical operations to solve 

problems; 

 Make connections between different aspects of mathematics; 

 Use reasoning and develop logical arguments; 

 Work accurately and systematically; 

 Communicate mathematical ideas clearly, both orally and in writing 

 

In addition, Key Stage 2 children: 

 

 Use combinations of mathematical operations to solve increasingly complex 

problems; 

 

 Begin to appreciate the idea of mathematical argument an proof; 

 

 Use a wider range of symbols and notation to represent and analyse 

mathematical situations; 



 

 Analyse characteristics of shapes and begin to develop arguments about 

geometric relationships; 

 

 Formulate questions that can be addressed with data; to collect, organise and 

interpret relevant data to answer them. 

 

English – characteristics of work 

 

The work of gifted and talented children in English in years 3 and 4 shows that they 

can: 

 Write crafted pieces which develop an original or unusual point of view; 

 

 Transform texts from one genre to another, showing that they can understand 

and exploit the conventions of each; 

 

 Respond creatively and critically to what they read, developing understanding 

of the effects of language and structure; 

 

 Read extensively and voraciously, including books and materials written for 

older readers, consolidating their appreciation of favourite writers; 

 

 Experiment with basic punctuation and layout specific impact or emphasis in 

what they write. 

Years 5 & 6 

 
Mathematics – characteristics of work 

 
The work of gifted and talented children in mathematics in years 5 and 6 shows that they can: 

 Grasp mathematical ideas quickly; 

 Calculate fluently and make reasonable estimates; 

 Make conjectures and check their validity; 

 Make generalisations and communicate them in words and symbols; 

 Think flexibly, choosing and using the appropriate mathematical operations to solve 

problems; 

 Make connections between different aspects of mathematics; 

 Use reasoning and develop logical arguments; 

 Work accurately and systematically; 

 Communicate mathematical ideas clearly, both orally and in writing 

 

In addition, Key Stage 2 children: 

 

 Use combinations of mathematical operations to solve increasingly complex 

problems; 

 

 Begin to appreciate the idea of mathematical argument an proof; 

 

 Use a wider range of symbols and notation to represent and analyse 

mathematical situations; 

 



 Analyse characteristics of shapes and begin to develop arguments about 

geometric relationships; 

 

 Formulate questions that can be addressed with data; to collect, organise and 

interpret relevant data to answer them. 

 

English – characteristics of work 
The work of gifted and talented children in English in years 5 and 6 shows that they can: 

 

 Write creatively with maturity and stamina; 

 

 Write in a variety of forms, making well-judged adaptations for purpose and 

reader; 

 

 Write in ways which develop their material and engage the reader through 

manipulation of sentence structure and punctuation; 

 

 Show critical understanding of texts they read, their structure, language and 

meaning, write formal reviews, pastiches and commentaries, developing their 

responses to the texts; 

 

 Tackle difficult texts and undertake personal reading with independence and 

enthusiasm, synthesising what they have learned in concise and balanced 

accounts. 

 

 

 

 

 

 

 

 


