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This document informs how teachers teach and how pupils learn so that every adult and child can be 

built up to live life to the full (John 10:10) 

 

 

Curriculum Intent 
 

 

As a Church of England Primary School we base our understanding of teaching and learning on Biblical 

principles.   

 

 We consider it a huge privilege and responsibility to be teachers; many of us would describe it as 

a vocation for which we feel God’s calling and enabling.  Therefore we are committed to serving 

the children, our colleagues, this school and this community whole-heartedly. 

 

“We have different gifts, according to the grace given to each of us. If your gift is 
prophesying, then prophesy in accordance with your faith; if it is serving, then serve; if it is 

teaching, then teach;” Romans 12: 6-7 

 

 We believe that every child is a precious and unique child of God, formed in His image. Therefore 
we want the best for every child in every way.  We aim to understand each child as an individual. 
We seek to build on their strengths and weaknesses, providing the challenge and support that 
they require. We strive to provide the best education for them so that they can flourish in body, 
mind and soul.  We are aware that we are laying foundations for the future:  

 

‘Start children off on the way they should go, and even when they are old they will not 
turn from it. Proverbs 22:6 

 
 

 
 

 

 

 

 

 



 

 We do not want children to fit into boxes but we want them to thrive as they discover 
their own unique talents. Therefore we offer an education that is broad and balanced. 
We desire that teaching and learning are inspirational and will therefore engender a love 
of learning for life.’  

 

‘Education is not the filling of a bucket; but the lighting of a fire.’ W.B. Yeats 
 

 

 We desire that our children grow in wisdom as well as knowledge, skills and 
understanding. Therefore we seize opportunities to discuss ethical issues and to consider 
the implications of their decisions for others.   

 
‘ Where is the life that we have lost in living ? 

 Where is the wisdom that we have lost in knowledge? 
 Where is the knowledge that we have lost in information?’  T.S. Eliot 

 

 We want children to learn to love. 
‘  

‘If I have the gift of prophecy and can fathom all mysteries and all knowledge, and if I have a faith 
that can move mountains, but do not have love, I am nothing.’ 1 Corinthians 13:2 

  
 We are not embarrassed by excellence. We want develop to be the best teachers that 

we can be in all subjects.  Yet we appreciate our own God-given gifts and passions. 
Therefore we shall continue to employ a teaching team that can build each other up for 
the good of the children. Staff will be expected to lead and encourage within their own 
specialisms. They will be supported professionally to grow and give of their best.  

 
‘The heart of the discerning acquires knowledge, for the ears of the wise seek it out.’  

  Proverbs 8:15 
 

 We want children to develop spiritually so that they are able to revel in life’s joys and 
have strength and perseverance when life is tough.  Therefore spiritual development is 
at the heart of our curriculum 

 

‘EEdduuccaattiioonn  iiss  aabboouutt  ffoorrmmiinngg  ppeeooppllee  wwhhoo  hhaavvee  tthhee  mmoorraall  ssttrreennggtthh  aanndd  ssppiirriittuuaall  ddeepptthh  ttoo  hhoolldd  ttoo  aa  ccoouurrssee  

aanndd  wweeaatthheerr  uuppss  aanndd  ddoowwnnss..  IItt  iiss  aabboouutt  ffoorrmmiinngg  aa  ppeeooppllee  wwhhoo  kknnooww  tthhaatt  eeccoonnoommiicc  ccoommppeettiittiioonn  iiss  nnoott  

mmoorree  iimmppoorrttaanntt  tthhaann  ffaammiillyy  lliiffee  aanndd  lloovvee  ooff  nneeiigghhbboouurr,,  aanndd  tthhaatt  tteecchhnniiccaall  iinnnnoovvaattiioonn  iiss  nnoott  mmoorree  

iimmppoorrttaanntt  tthhaann  rreevveerreennccee  ffoorr  tthhee  bbeeaauuttyy  ooff  oouurr  ccrreeaattiioonn..    IItt  iiss  aabboouutt  ffoorrmmiinngg  ppeeooppllee  wwhhoo,,  hhoowweevveerr  

aaccaaddeemmiiccaallllyy  aanndd  tteecchhnniiccaallllyy  sskkiillffuull,,  aarree  nnoott  rreedduucceedd  ttoo  iinnaarrttiiccuullaattee  eemmbbaarrrraassssmmeenntt  bbyy  tthhee  ggrreeaatt  

qquueessttiioonnss  ooff  lliiffee  aanndd  ddeeaatthh,,  mmeeaanniinngg  aanndd  ttrruutthh..  CChhuurrcchh  sscchhoooollss  tthheemmsseellvveess  eemmbbooddyy  tthhee  ttrruutthh  tthhaatt  aa  

ccoonntteexxtt  ooff  ffiirrmm  pprriinncciipplleess  ssuuffffuusseedd  bbyy  ffaaiitthh  aanndd  lloovvee  iiss  tthhee  bbeesstt  aanndd  rriigghhtt  bbaassiiss  ffoorr  lleeaarrnniinngg  aanndd  

ggrroowwiinngg..’’   DDrr  GGeeoorrggee  CCaarreeyy  ‘‘TThhee  WWaayy  AAhheeaadd’’   

 

 
 



           A Curriculum for the children of St Paul’s Church of England Primary School 
 

 Our Curriculum is grounded in our Christian Rainbow Values and Vision  

 

 Our school’s values are harmony, justice, honesty, forgiveness, 

humility, patience and thankfulness 

 Our vision is to build the Kingdom of God as we radiate Christian 

values of honesty, forgiveness, patience, humility, justice, 

thankfulness and harmony in our lives, our school and community 

 

 

 Our Curriculum offers enriching experiences to open up children’s worlds 

 

 visits within the local community 

 residential visits 

 a broad curriculum in which every child can know the joy of success 

 

 

 Our Curriculum celebrates diversity  

 

 in literature 

 increasingly across the curriculum  

 in 10:10 Diversity lessons 

 

 

 Our Curriculum is about wisdom as well as knowledge, understanding and skills 

 

 teachers consider various issues from an ethical perspective across the curriculum 

 

 

 Our Curriculum is about building up children to life in all its fullness; to be the best 

that they can be in every way:  

 

 academically 

 physically 

 socially 

 emotionally 

 spiritually  

 practically – prepared for life 

 

 

The FOLLOWING pages are THE CORNERSTONES OF OUR CURRICULUM . . . 
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THE CORNERSTONES OF OUR CURRICULUM 
St Paul’s Church of England Primary 

Aspects of Spirituality Evident in our School School Improvement 

A sense of the mystery of life: 

Children’s questioning 
Worship Times 
Visits 
Unanswerable questions are okay – we can ponder/ 
reflect/ philosophise 
Staff wondering with pupils 
 

 
Planning for and finding the sense of 
mystery in all subjects 
Instinctive and intuitive teaching 
‘Goodness and Mercy’ RSHE 
Sacred spaces 
 

A sense of the human capacity 

for choice, decision making 

and personal responsibility: 

Child-initiated activities 
Behaviour (unstructured environments) 
Reading buddies 
 

Choice of how, where and when to 
pray – Barnabas Room (Sept 21) 
10:10 lessons (Sept 21) 
More choice in lessons eg recording 
(written/ graphic/ artistic) 
Community links/ choosing to 
support those who have needs 
More roles of responsibility for pupils 
Curriculum-themed days 
Teachers’ planning and teaching 
style 

A sense of awe and wonder: 

Visits / new experiences 
Curriculum-themed days 
Small things and big things 
Seizing ‘wow’ moments with individuals and classes 

 
Even more instinctive and intuitive 
teaching/ seize the moment 
Sacred spaces 

A sense of transcendence and 

an awareness of there being 

something more to life than 

meets the eye: 

Worship eg Trinity  
RE work 
Curriculum in general eg Science 
Values / displays  
Stories 
Relationships / power of love, faith, hope, death … 
Art work 

Visits to different places of worship 
Inspirational/ interactive displays that 
ask questions 
Exploring symbols 
 



 

     THE CORNERSTONES OF OUR CURRICULUM 
St Paul’s Church of England Primary 

Aspects of Spirituality Evident in our School School Improvement 

A reflective attitude to the natural 

world: 

Year 5 work on pond area summer 2020 / Y5 Eco Team 
EYFS outdoor area development 2020 
Science curriculum – Biodiversity Science Week 2021 
Residential / day trips/ experiences – appreciating 
landscapes and variety – through art, litter-picking, 
green/eco issues/ Fairtrade/ school council / recycling 
Sketching 
Creativity/ Creation stories 
RE Day and display: ‘ We All Care for Our World’   

Eco-group development 
Development of our school grounds 
Gardening 
Overcoming our problems with 
vandalism 
Forest Schools 
Resource EYFS outdoor area 
 

A sense of pattern, sequence and 

order:  

Rules 
Worship times – daily 
Family Services 
Circle Time 
Life cycles 
Maths patterns 
Art 
Organised and well- managed classrooms 

 
KS2 Staggered playtimes / play 
resources 
Parental support to improve 
attendance/ punctuality 
Timetable ‘circle time’ (10-10 lessons) 
Well managed shared areas/ resources 
 

A spirit of enquiry and open 

mindedness: 

Faith and Belief Form 
Inference through reading 
Community links 
Peacemakers 
Christmas Dinner with our elderly friends 
Improved teacher questioning has developed children’s 
enquiry 

10:10 lessons (September 2021)  

A sense of life’s joys and 

achievements: 

Celebration assembly/ birthdays              
Displays 
Headteacher awards 
Birthdays 
Classroom fun/ jokes 
Improved playtime/ lunchtimes – more joyful/ 
harmonious 

Staff Fun Times 



 

  

                                                                                                                                   
 

              THE CORNERSTONES OF OUR CURRICULUM 
St Paul’s Church of England Primary 

Aspects of Spirituality Evident in our School School Improvement 

An awareness of  

disappointment and failure,  

suffering and pain, decay and 

loss: 

Support for individual children at point of need eg 
bereavement/ safeguarding meetings 
Dementia-friendly school 
RE and Worship eg teachings and life of Jesus 
Science/ nature – cycles of renewal and decay 
Supportive staff – in relationships with each other/ pupils/ 
parents 
Christian values encouraging empathy and compassion 
Not brushing difficult situations under the carpet –discuss – 
contribution to good mental health 
Remembrance of members of our community who have died 
(National Day of Remembrance Covid-19 23.3.21.  

Parental support/ education 
Support for parents 
Seize opportunities in class 
High level of challenge for our 
most able pupils  

A sense of others as feeling, 

thinking persons:  

Christian Values / rules (class and school) 
Restorative approach to broken relationships  
Peer ediators 
Reflection / Consequences 
Worship 
Celebration / Encouragement/ Honesty/ Forgiveness 
Community 
Communication (challenges of Covid-19 ) 
Chldren’s Mental Health Week February 2021 
THRIVE practitioner trained and practising  
Relax Kids 
 

Working with children who struggle 
to empathise with others/ 
recognise that they have done 
wrong/ be able to feel penitent  
 

10:10 lessons (Sept 2021) 
 

 

An increasing ability to 

empathise with others:  

RE/ Worship 
Dementia-friendly school 
Drama 
English character work  
Christian values 
Faith and Belief Forum 
Cross-curricular work 
Partner work – answer as your partner 
 

Using Restorative Behaviour 
approach (NO) 
More informal drama eg in English/ 
RE 
Book time daily on timetable(Sept 
21) 
Questions eg ‘What would 
someone who thinks the opposite 
of you say/ think/ do ?’  
‘School of Sanctuary’ application 



 

                          THE CORNERSTONES OF OUR CURRICULUM  

St Paul’s Church of England Primary 

Aspects of Spirituality Evident in our School School Improvement 

A sense of the quality of 

silence and reflection:  

Worship time / Personal connection with God, ourselves, others 
Reflection with pupils after incidents 
Reflection on visits 
Thinking time / preparing thoughts 
Rainbow Room  

Space as well as pace in 
teaching and learning 
Reflection on the day/ pupil led 
Reflection/ spiritual places in the 
school: classrooms/ shared 
areas/ outside 
‘Stilling’ / imagining activities 
Barnabas Room 

A sense of self–worth and 

the worth of others:  

School  motto: ‘Encourage one another and build each other up’ 1 
Thessalonians 5:11  
Genuine  praise  
Never ridiculing, never blaming the child (blame the behaviour) 
Challenging any behaviour which puts the other ‘down’ / lack of 
dignity  
Curriculum content / RE 
Stars and wishes from teacher / peers 
Peacemakers / Circle Times 
‘My Heritage’ week 
Dementia-Friendly School 
A broad education in which everyone can experience success 
School of Sanctuary audit 
Active members of Inter-Faith Wolverhampton  
 

10:10 lessons (Sept 21) 
 
‘School of Sanctuary’ application 

A growing self-confidence 

in expressing inner 

thoughts (spiritual 

communication):  

Well-taught RE and Spiritual development that offers and models 
a spiritual and emotional language (emotional literacy) 
Opportunities for prayer  

More opportunities for 
extemporary prayer 
Reflection/ quiet areas outside 



 

 

 

 

 

 

 

 

 
 

 
 

 
 

 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 

 



 

 
 
A Plan for Inspirational, Inclusive and Inter-active Teaching and Learning 
‘Building each other up – with God as our firm foundation’  

 
Learning Group/Class : 

 
Subject: 

 
Date: 

 
Teacher/ Learning Assistant: 
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What do the children need to learn next ?  
 

The Primary School Curriculum and any related long-term scheme of work 
are the first points of reference 
 
How can this lesson begin inspirationally, inclusively and interactively?  
 
Have I considered connections to maximise learning across the curriculum?  
 
Having assessed and reflected on the last lesson - what needs to come 
next for everyone / groups/ individuals.  
 
Include vocabulary to be taught  
 
Include specific questions to be asked 

 

 

What resources do I need to create to 
support the teaching ?  

 
Resources need to  be : 

 inspirational 
 inclusive  
 inter-active 
 varied 

 
What feedback needs to be given from the last 
lesson to everyone/ groups/ individuals 

How will the class teaching 
assistant best support 
teaching and learning ?  

 
How will the class TA best be 
deployed during the teaching 
and learning / activity time ?  

 
Consider the needs of the whole 

class/ groups/ individuals 

L
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T
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 What will the children do to support their learning ? What resources do I need to create to 

support the learning ?  
How will  the needs of SEN 

/ EAL / Pupil Premium / 
other vulnerable children 

be met ?  
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How will understanding / learning be assessed / recorded ?  How will the children receive feedback 
on their learning?  

What feedback do I require 
from teaching assistants ?  



 

 
A Plan for Inspirational, Inclusive and Inter-active Teaching and Learning 
‘Building each other up – with God as our firm foundation’  

Learning Group / Class  Subject Date  Teacher / Learning Assistant 
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What do the children need to learn next ?  
 

 

What resources do I need to create to 
support the teaching ?  

 
 

How will the class 
teaching assistant best 
support teaching and 
learning ?  
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 What will the children do to support their learning ? What resources do I need to create to 

support the learning ?  
How will  the needs of SEN 

/ EAL / Pupil Premium / 
other vulnerable children 

be met ?  

A
s
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e

s
s
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P

A
C

T
 

How will understanding / learning be assessed / recorded ?  How will the children receive feedback 
on their learning?  

What feedback do I require 
from teaching assistants ?  
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Curriculum Implementation 
 
THE NATIONAL PRIMARY CURRICULUM 
 
Children who attend the St. Paul’s Church of England Primary School will be taught in line with the Primary 
National Curriculum 2014: 
 

Core Subjects:   English. Mathematics and Science  

Foundation Subjects:   Art and Design, Computing, Design and Technology, Geography, History, 
     Languages, Music, Physical Education 
 

Religious Education  is a very important subject in our school 

10:10 Lessons cover aspects of personal, social, emotional and mental health as well as discrete ethical 
issues. 
 

 
I 

CORE SUBJECTS 
 

At St Paul’s School, we view learning as a journey, each year building upon the skills 

and knowledge developed previously. We understand that for pupils to be fully 

engaged with all aspects of the curriculum, a secure subject knowledge and key skills 

in English, Mathematics and Science are essential  

English and Mathematics are usually taught in the mornings (apart from a Wednesday 

in KS2).  

 

English 
 

So why do we teach English ?  

English has a pre-eminent place in education and in society. A high-quality education in English will teach 

pupils to speak and write fluently so that they can communicate their ideas and emotions to others and 

through their reading and listening, others can communicate with them. Through reading in particular, 

pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature, 

especially, plays a key role in such development. Reading also enables pupils both to acquire knowledge 

and to build on what they already know. All the skills of language are essential to participating fully as a 

member of society; pupils, therefore, who do not learn to speak, read and write fluently and confidently are 

effectively disenfranchised.  

 

Aims  

The overarching aim for English in the national curriculum is to promote high standards of language and 

literacy by equipping pupils with a strong command of the spoken and written word, and to develop their 

love of literature through widespread reading for enjoyment. The national curriculum for English aims to 

ensure that all pupils:  

 read easily, fluently and with good understanding  

 develop the habit of reading widely and often, for both pleasure and information  

 acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions 

for reading, writing and spoken language  

 appreciate our rich and varied literary heritage  

 write clearly, accurately and coherently, adapting their language and style in and for a range of 

contexts, purposes and audiences  
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 use discussion in order to learn; they should be able to elaborate and explain clearly their 

understanding and ideas  

 are competent in the arts of speaking and listening, making formal presentations, demonstrating to 

others and participating in debate.  

 

Spoken language  

The national curriculum for English reflects the importance of spoken language in pupils’ development 

across the whole curriculum – cognitively, socially and linguistically. Spoken language underpins the 

development of reading and writing. The quality and variety of language that pupils hear and speak are vital 

for developing their vocabulary and grammar and their understanding for reading and writing. Teachers 

should therefore ensure the continual development of pupils’ confidence and competence in spoken 

language and listening skills. Pupils should develop a capacity to explain their understanding of books and 

other reading, and to prepare their ideas before they write. They must be assisted in making their thinking 

clear to themselves as well as to others and teachers should ensure that pupils build secure foundations by 

using discussion to probe and remedy their misconceptions. Pupils should also be taught to understand 

and use the conventions for discussion and debate.  

All pupils should be enabled to participate in and gain knowledge, skills and understanding associated with 

the artistic practice of drama. Pupils should be able to adopt, create and sustain a range of roles, 

responding appropriately to others in role. They should have opportunities to improvise, devise and script 

drama for one another and a range of audiences, as well as to rehearse, refine, share and respond 

thoughtfully to drama and theatre performances.  

Statutory requirements which underpin all aspects of spoken language across the six years of primary 

education form part of the national curriculum. These are reflected and contextualised within the reading 

and writing domains which follow.  

 

Reading  

The programmes of study for reading at key stages 1 and 2 consist of two dimensions:  

 word reading  

 comprehension (both listening and reading).  

It is essential that teaching focuses on developing pupils’ competence in both dimensions; different kinds of 

teaching are needed for each.  

Skilled word reading involves both the speedy working out of the pronunciation of unfamiliar printed words 

(decoding) and the speedy recognition of familiar printed words. Underpinning both is the understanding 

that the letters on the page represent the sounds in spoken words. This is why phonics should be 

emphasised in the early teaching of reading to beginners (i.e. unskilled readers) when they start school.  

Good comprehension draws from linguistic knowledge (in particular of vocabulary and grammar) and on 

knowledge of the world. Comprehension skills develop through pupils’ experience of high-quality discussion 

with the teacher, as well as from reading and discussing a range of stories, poems and non-fiction. All 

pupils must be encouraged to read widely across both fiction and non-fiction to develop their knowledge of 

themselves and the world in which they live, to establish an appreciation and love of reading, and to gain 

knowledge across the curriculum. Reading widely and often increases pupils’ vocabulary because they 

encounter words they would rarely hear or use in everyday speech. Reading also feeds pupils’ imagination 

and opens up a treasure-house of wonder and joy for curious young minds.  

It is essential that, by the end of their primary education, all pupils are able to read fluently, and with 

confidence, in any subject in their forthcoming secondary education.  

 

Writing  

The programmes of study for writing at key stages 1 and 2 are constructed similarly to those for reading:  

 transcription (spelling and handwriting)  

 composition (articulating ideas and structuring them in speech and writing).  
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It is essential that teaching develops pupils’ competence in these two dimensions. In addition, pupils should 

be taught how to plan, revise and evaluate their writing. These aspects of writing have been incorporated 

into the programmes of study for composition.  

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately 

through knowing the relationship between sounds and letters (phonics) and understanding the morphology 

(word structure) and orthography (spelling structure) of words. Effective composition involves forming, 

articulating and communicating ideas, and then organising them coherently for a reader. This requires 

clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary 

and grammar. Writing also depends on fluent, legible and, eventually, speedy handwriting.  

Spelling, vocabulary, grammar, punctuation  

Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading and writing. As 

vocabulary increases, teachers should show pupils how to understand the relationships between words, 

how to understand nuances in meaning, and how to develop their understanding of, and ability to use, 

figurative language. They should also teach pupils how to work out and clarify the meanings of unknown 

words and words with more than one meaning. References to developing pupils’ vocabulary are also 

included within the appendices.   

Pupils should be taught to control their speaking and writing consciously and to use Standard English. They 

should be taught to use the elements of spelling, grammar, punctuation and ‘language about language’ 

listed. This is not intended to constrain or restrict teachers’ creativity, but simply to provide the structure on 

which they can construct exciting lessons.  

Throughout the programmes of study, teachers should teach pupils the vocabulary they need to discuss 

their reading, writing and spoken language. It is important that pupils learn the correct grammatical terms in 

English and that these terms are integrated within teaching.   

 

 

How do we teach English ?  

 

At St. Paul’s Church of England  Primary School, English is usually taught in the mornings, to allow for 

more flexible groupings. Children in EYFS and KS1 study English through Read Write Inc. (RWI), 

supplemented by a variety of enriching texts to give context to writing. Children in Y1 and Y2 are placed in 

targeted teaching groups, allowing for more personalised learning. We aim for to  children complete the 

RWI programme of study by the end of Year 1 . Children in Y2 continue to receive targeted phonics 

teaching, alongside the other aspects of English learning.  

OUR ENGLISH JOURNEY: in Y2 and in KS2, children are taught the following aspects of English: 

 Spoken language 

 Reading: 

o Word reading / fluency 

o Comprehension  

 Writing: 

o transcription (spelling and handwriting)  

o composition (articulating ideas and structuring them in speech and writing), including:  

 grammar 

 punctuation 

 vocabulary  

 writing for purpose across a range of genres 
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Teaching and Learning Strategies 

Reading: 

 Reading is an integral part of learning across the curriculum with daily opportunities to share and 

learn. The teaching of reading is organised in a variety of ways:  

 

o Shared reading - opportunities to share and discuss texts in whole class, group or paired 

situations  

o Guided reading - planned group sessions, at least once a week, developing reading skills 

and discussing texts together  

o Independent reading - opportunities to enjoy texts alone and develop reading independence 

o Phonics - taught through RWI 

o Reading Buddies - a paired buddy system where children have the opportunity to share the 

joy of reading and discussing texts with children from another year group in school  

o One to one / adult to child - opportunities for individual children to share and be supported by 

an adult. This may be a teacher, support assistant, other adult in school or volunteer parent 

or friend of the school. 

o Class texts - listening to texts as a class for enjoyment and discussion, a wonderful 

opportunity for the children to experience a wide variety of well-known or not so well-known 

texts, including those which they may not be able to access independently. 

 

 Most children progress through a ‘book bands’ scheme to ensure progression of skills is monitored 

and appropriate to their reading ability and understanding. Most children by years five and six have 

progressed onto becoming a ‘free reader’ with more personal choice over which texts they read. All 

children are encouraged to read a wide variety of genres. 

 . It is a required homework task for pupils of all ages to read and share texts at home. Parents and 

carers are provided with guidance on how to support and help their children progress with their 

reading at home through guidance in reading records.  

 The school library is an integral part of school life and we benefit from being next door to Pendeford 

Library.  These libraries give the children opportunities to understand of how libraries work. School 

books resource learning across the curriculum.  

Writing: 

Writing is taught within English lessons, but is very much an integral part of the whole curriculum and 

school life. Wherever possible, children write ‘for a purpose’ and this is usually closely linked to topics or 

events.  

 Phonics - EYFS children are taught phonics using RWI, incorporating a multisensory approach. 

From Year 1, children learn phonics through RWI.  

 Spelling – the teaching and learning of spelling stems from the children’s phonetical understanding, 

taught through RWI. Spellings are taught through a variety of ways: 

o Spelling patterns – outlined in year group objectives in the National Curriculum (taught with 

reference to the RWI spelling resources) 

o Year group spelling lists 

o Common exception words 

o High Frequency Words and Medium Frequency Words (HFW / MFW) 

 Reading for Writing is built into our schools ENGLISH JOURNEY with reading being the stimulus for 

the children’s writing. 

 Emergent writing - In EYFS, opportunities are created to encourage children in their ‘mark making’.  

A variety of ‘mark making’ tools are provided through role play, outdoor play, painting, writing table, 

sand etc. There are recognisable developmental stages to early writing and these are monitored 

carefully to ensure children are given the correct level of support to develop their skills. 
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 Shared Writing – teachers ensure there are opportunities for shared writing as a class or in groups. 

This enables children to learn from each other and the teacher as well as enjoy creating a piece of 

writing that they have crafted together that they can be proud of. Shared writing involves a lot of 

modelling from the teacher, developing skills and learning about the ‘process’ of writing. 

 Guided Writing - Opportunities for guided writing enable ability groups to be guided through a piece 

of writing together with structured support.  

 Independent Writing - children are given lots of opportunity to write independently and apply the new 

skills that they have learnt through teacher modelling, shared or guided writing. This enables the 

children to gain confidence in their writing and to develop independent strategies (e.g. finding a 

dictionary to help with a spelling, using a thesaurus when choosing an appropriate word, reading 

through their writing to ensure it makes sense, thinking in sentences, looking for clues in the 

classroom to help remember how to form a letter or how to structure their text). 

 Handwriting - In EYFS, pre-writing skills are taught using gross motor movements (Write Dance), a 

variety of media (finger painting, water, chubby crayons, thick pencils) and activities which focus on 

pincer grip.  Formal handwriting begins alongside the introduction of phonemes and the correct 

formation of letters (graphemes) is taught. 

 

Cross Curricular Opportunities 

Teachers will seek to take advantage of opportunities to make cross-curricular links wherever possible. 

They will plan for pupils to practise and apply the skills, knowledge and understanding acquired through 

English lessons to other areas of the curriculum and use opportunities to teach literacy skills and 

understanding through other curriculum subjects e.g. writing diary entries from a sailors point of view after 

learning about the Spanish Armada during a history lesson, learning about writing instructions through 

following Indian recipes to learn about life in another country. Teachers endeavour to ensure that there is 

always a strong purpose and context for writing, usually basing learning around topic work or on a class 

book.  

 

How do we assess English?  

 

Read Write Inc 

Pupils are assessed before entering the RWI scheme .   

Every 6 weeks the children are re-assessed, their progress reviewed and they are grouped accordingly to 

ensure secure and accelerated progression through the scheme.  

 

English Journey 

Spoken English, reading and writing are assessed across the curriculum as guided by national end of Key 

Stage expectations.  Teachers assess each year group in line with a moderated understanding of what is 

the nationally expected level that year group.  Some children may be ‘working towards’ expected levels and 

some children may be working at a ‘greater depth’ of study.  

 

 

 
 

 
 

 
 

 

 



 

 17 

 
Mathematics 
 

So why do we teach mathematics? 
 
Mathematics is a creative and highly inter-connected discipline that has been developed over centuries, 
providing the solution to some of history’s most intriguing problems. It is essential to everyday life, critical to 
science, technology and engineering, and necessary for financial literacy and most forms of employment. A 
high-quality mathematics education therefore provides a foundation for understanding the world, the ability 
to reason mathematically, an appreciation of the beauty and power of mathematics, and a sense of 
enjoyment and curiosity about the subject. 
 
 

How do we teach mathematics? 
 
The national curriculum for mathematics aims to ensure that all pupils: 

 become fluent in the fundamentals of mathematics, including through varied and frequent practice 
with increasingly complex problems over time, so that pupils develop conceptual understanding and 
the ability to recall and apply knowledge rapidly and accurately. 

 reason mathematically by following a line of enquiry, conjecturing relationships and generalisations, 
and developing an argument, justification or proof using mathematical language 

 can solve problems by applying their mathematics to a variety of routine and non-routine problems 
with increasing sophistication, including breaking down problems into a series of simpler steps and 
persevering in seeking solutions. 

 
Mathematics is an interconnected subject in which pupils need to be able to move fluently between 
representations of mathematical ideas. The programmes of study are, by necessity, organised into 
apparently distinct domains, but pupils should make rich connections across mathematical ideas to develop 
fluency, mathematical reasoning and competence in solving increasingly sophisticated problems. They 
should also apply their mathematical knowledge to science and other subjects. 
 
At St. Paul’s C of E  Primary School we adopt a ‘Mastery Mathematics ‘ approach to the teaching and 
learning of maths. 
 
A mathematical concept or skill has been mastered when a pupil can represent it in multiple ways, has the 
mathematical language to communicate related ideas, and can independently apply the concept to new 
problems in unfamiliar situations. 
Mastery is a journey and long-term goal, achieved through exploration, clarification, practice and application 
over time. At each stage of learning, pupils should be able to demonstrate a deep, conceptual 
understanding of the topic and be able to build on this over time. 
This is not about just being able to memorise key facts and procedures, which tends to lead to superficial 
understanding that can easily be forgotten. Pupils should be able to select which mathematical approach is 
most effective in different scenarios. 
 
 
A positive teacher mind-set and strong subject knowledge are key to student success in mathematics. It is 
not the case that some pupils can do mathematics and others cannot. 
No pupil should be left behind. The focus is keeping up over catching up. By making high expectations 
clear and emphasising the value of mathematics education, pupils are encouraged to build confidence and 
resilience. A positive teacher mind-set in maths encourages a love of learning and resilience that enables 
everyone to achieve. 
All pupils benefit from deepening their conceptual understanding of mathematics. Pupils must be given time 
to fully understand, explore and apply ideas, rather than accelerate through new topics. This approach 
enables pupils to truly grasp a concept, and the challenge comes from investigating it in new, alternative 
and more complex ways. 
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Objects, pictures, words, numbers and symbols are everywhere. The mastery approach incorporates all of 
these to help pupils explore and demonstrate mathematical ideas, enrich their learning experience and 
deepen understanding. Together, these elements help cement knowledge so pupils truly understand what 
they’ve learnt. 
All pupils, when introduced to a key new concept, should have the opportunity to build competency in this 
topic by taking this approach. Pupils are encouraged to physically represent mathematical concepts. 
Objects and pictures are used to demonstrate and visualise abstract ideas, alongside numbers and 
symbols. 
Concrete – Pupils should have the opportunity to use concrete objects and manipulatives to help them 
understand and explain what they are doing. 
Pictorial – Pupils should then build on this concrete approach by using pictorial representations. These 
representations can then be used to reason and solve problems. 
Abstract – With the foundations firmly laid, students should be able to move to an abstract approach using 
numbers and key concepts with confidence. 
 
Mathematical problem solving is at the heart of our approach. Pupils are encouraged to identify, understand 
and apply relevant mathematical principles and make connections between different ideas. This builds the 
skills needed to tackle new problems, rather than simply repeating routines without a secure understanding. 
Mathematical concepts are explored in a variety of representations and problem-solving contexts to give 
pupils a richer and deeper learning experience. Pupils combine different concepts to solve complex 
problems, and apply knowledge to real-life situations. 
 
The way pupils speak and write about mathematics transforms their learning. Mastery approaches use a 
carefully sequenced, structured approach to introduce and reinforce mathematical vocabulary. Pupils 
explain the mathematics in full sentences. They should be able to say not just what the answer is, but how 
they know it’s right. This is key to building mathematical language and reasoning skills. 
 
Pupils should be able to recall and apply mathematical knowledge both rapidly and accurately.  However, it 
is important to stress that fluency often gets confused for just memorisation – it is far more than this. As well 
as fluency of facts and procedures, pupils should be able to move confidently between contexts and 
representations, recognise relationships and make connections in mathematics. This should help pupils 
develop a deep conceptual understanding of the subject. Frequent, carefully designed, intelligent practice 
will help them to achieve a high level of fluency. 
 
A large proportion of time is spent reinforcing number to build competency and fluency, with more time 
devoted to this than other areas of mathematics. It is important that pupils secure these key foundations of 
maths before being introduced to more difficult concepts. 
This increased focus on number will allow pupils to explore the concepts in more detail and secure a 
deeper understanding. Key number skills are fed through the rest of the scheme so that students become 
increasingly fluent.    
 
What will maths look like in these classrooms? 
Lessons will have a whole class focus with a clear focus on the small steps required for future learning. 
They will seek to ensure depth by the use of concrete and pictorial representations to introduce concepts, 
progressing on to more abstract representations. Lesson planning identifies new the mathematics being 
taught, the key points, the difficult points and a carefully sequenced journey through the learning. 
In a typical lesson, the teacher leads back and forth interaction, including questioning, short tasks, 
explanation, demonstration and discussion. 
Significant time is spent developing the deep knowledge of the key ideas and mathematical structures that 
are needed to underpin future learning. The structure and connections within the mathematics are 
emphasised, so that pupils develop deep learning that can be sustained. 
Key Instant Recall Facts ( KIRFS)  such as multiplication tables and addition facts to 10 are given sustained 
focus so that they are comprehensively learned in order to avoid cognitive overload in the working memory 
and enable the pupil to focus on new concepts.  
 
 

How do we assess mathematics? 
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In Mastery Mathematics, assessment is continuous. From the beginning of every lesson, teachers and 
learning assistants will be assessing what their pupils are, or are not understanding and use this to scaffold 
each segment of the lesson. Interventions will be both planned for and ‘live’, meaning that misconceptions 
are dealt with immediately and high attaining pupils are challenged appropriately.  
Pre and post-teaching ensures that all children can achieve and are prepared for the following lesson.  
 
Foundation Stage  
 Reception Class practitioner’s ongoing observational assessments made early in Autumn Term 1 ascertain 
a baseline which then informs subsequent teaching and learning for each child.  
Future attainment is noted using photographs and observational notes. Progress is recorded in each child’s 
Learning Journey and the next steps to be taken are identified. Progress is monitored termly. Statutory 
assessments are made on entry and on exit of the Foundation Stage, KS1 and KS2 
In the daily mathematics lesson, formative assessments are made on a day-today basis. Teachers and 
learning assistants observe, question and evaluate lesson outcomes to further determine progress made 
and the next steps in learning.  
Summative assessments are made at the end of each unit of work and at the end of each term to monitor 
children’s knowledge and understanding of concepts taught. White Rose Mathematics tests are used in all 
year groups from 1 – 6.  
Progress is discussed at termly ‘Pupil Progress Meetings’ and focus children are indicated. 
Statutory assessments are undertaken at the end of each key stage. 

 

Science 
 

So, why do we teach Science? 
 
A high-quality science education provides the foundations for understanding the world through the specific 
disciplines of biology, chemistry and physics. Science has changed our lives and is vital to the world’s 
future prosperity, and all pupils should be taught essential aspects of the knowledge, methods, processes 
and uses of science. Through building up a body of key foundational knowledge and concepts, pupils 
should be encouraged to recognise the power of rational explanation and develop a sense of excitement 
and curiosity about natural phenomena. They should be encouraged to understand how science can be 
used to explain what is occurring, predict how things will behave, and analyse causes.  
 
Aims  
The national curriculum for science aims to ensure that all pupils:  

 develop scientific knowledge and conceptual understanding through the specific disciplines of 
biology, chemistry and physics  

 develop understanding of the nature, processes and methods of science through different types of 
science enquiries that help them to answer scientific questions about the world around them  

 are equipped with the scientific knowledge required to understand the uses and implications of 
science, today and for the future.  

 
Scientific knowledge and conceptual understanding  
The programmes of study describe a sequence of knowledge and concepts. While it is important that pupils 
make progress, it is also vitally important that they develop secure understanding of each key block of 
knowledge and concepts in order to progress to the next stage. Insecure, superficial understanding will not 
allow genuine progression: pupils may struggle at key points of transition (such as between primary and 
secondary school), build up serious misconceptions, and/or have significant difficulties in understanding 
higher-order content.  
 
Pupils should be able to describe associated processes and key characteristics in common language, but 
they should also be familiar with, and use, technical terminology accurately and precisely. They should 
build up an extended specialist vocabulary. They should also apply their mathematical knowledge to their 
understanding of science, including collecting, presenting and analysing data. The social and economic 
implications of science are important but, generally, they are taught most appropriately within the wider 
school curriculum: teachers will wish to use different contexts to maximise their pupils’ engagement with 
and motivation to study science.  
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The nature, processes and methods of science  

‘Working scientifically’ specifies the understanding of the nature, processes and methods of science for 
each year group. It should not be taught as a separate strand. These types of scientific enquiry should 
include: observing over time; pattern seeking; identifying, classifying and grouping; comparative and fair 
testing (controlled investigations); and researching using secondary sources. Pupils should seek answers 
to questions through collecting, analysing and presenting data. 
 

How do we teach Science?  
 
Science is taught to classes in weekly lessons. Teachers are encouraged to make lessons as practical as 
possible to allow children to discover and understand scientific concepts deeply for themselves.  
 
Science: Long-Term Planning  
 
These units are taught flexibly, to fit in with other cross curricular work.  Consideration is to be given as to 

when to teach them, for example, Year 5 Earth and Space is better in Autumn 2 when the nights are 

darker for observations of the moon over time and plants may be better in Spring/Summer, along with 

habitats. 

Teachers ensure that all units are covered, with dual objectives and Super Scientist focus. 

Some units may be shorter than a 6-week block, some may be longer – it is imperative to teach all of the 

statutory content for a unit.  All year groups have at least one ‘spare’ half term for tweaking the length of 

units or keeping up.  This is used for additional Working Scientifically investigations, to tie in with any area 

(child led) or to focus on specific Scientist. 

 
‘Engaging Science’ is a planning tool that ensure that Science lessons cover key skills and knowledge 
through inspirational and engaging activities.  
 

Year One Year Two Year Three Year Four  Year Five Year Six 

Seasonal 

Change 

(Throughout 

year – focus on 

skills and 

content for 

each season – 

a few lessons 

in each half 

term)  

Living Things 

and their 

Habitats  

Rocks Living Things 

and their 

Habitats 

Living Things 

and their 

Habitats 

Living Things 

and their 

Habitats 

Animals, 

including 

Humans 

Animals, 

including 

Humans 

Animals, 

including 

Humans 

Animals, 

including 

Humans 

Animals, 

including 

Humans 

Animals, 

including 

Humans 

Everyday 

Materials 

Use of 

Everyday 

Materials 

Light States of 

Matter 

Properties and 

changes of 

materials 

Light 

Plants Plants Plants Sound Earth and 

Space 

Evolution and 

Inheritance 

  Forces and 

Magnets 

Electricity Forces Electricity 

ENSURE DUAL OBJECTIVES, WITH WOKING SCIENTIFICALLY THROUGHOUT 
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RELIGIOUS EDUCATION 

 

RELIGIOUS EDUCATION  

Reflect – Debate – Cooperate – Learn – Question – Respect – Appreciate – Make Friends – Celebrate 

RE provides children with the chance to explore the big ideas of religion and belief and to think about what matters in their own lives. 

So why do we teach RE?    
 

 RE addresses the BIG questions in life – it allows children the freedom to ask and reflect on challenging 

questions about the meaning and purpose of life; belief in God; issues of right and wrong and  what it means 

to be a human. It allows children to begin forming their own unique identity and equips them to deal with the 

joys and disappointments of life. 

 

 RE helps children make sense of the world around them – they learn about and from religions and 

worldviews in local, national and global contexts. 

 

 RE develops literacy and life skills – children study and weigh up the wisdom provided in different texts and 

sources. They learn to articulate their personal beliefs, values and experiences whilst still respecting the right 

of others to differ. 

 

 RE teaches children to understand their community and their peers - children learn about different 

religions and worldviews, as well as learning about those represented in their local area.  RE teaches dignity 

and respect, encouraging all to live well together.  

 

 RE helps children’s spiritual, moral, social and cultural development – children are provided with a safe 

space in which they can be quiet and reflect on their own religious, spiritual and philosophical ways of living, 

believing and thinking. 

 

 RE introduces children to foundational texts, beliefs, rituals, and practices – children learn how these 

help form a believer’s identity in terms of commitment and way of life 

 

 RE introduces children to theology, philosophy and the human and social sciences -  developing skills 

to help them ‘think theologically’ alongside learning lots of knowledge 

 

 RE teaches about Britain’s cultural heritage – children learn how religion has changed and grown over 

time 

 

 RE has an important role in preparing children for adult life, employment and lifelong learning – it 

promotes discernment and enables children to deal with prejudice. 

 

 RE can inspire lifelong engagement with the study of religions and beliefs – it nurtures understanding, 

respect and open-mindedness 
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 RE in a Church School gives children a coherent understanding of Christian belief and practice – 

children learn about Christianity as a living world faith; exploring key concepts and texts and how these impact 

believers 

 

 RE is not just an academic subject – it is at the very heart of a Church School, it should reflect and convey 

the distinctively Christian character of the school 

 

 RE promotes our school values, it helps us ‘build each other up’ – because everyone is precious in the 

eyes of God we celebrate diversity and individuality  

 

At St. Paul’s we teach Religious Education so that every child can flourish and to live life in all its fullness. 

(John 10:10). 

 
How do we teach RE? 
 
RE is taught by the class teacher. It is either taught weekly for one hour,  every other week for two hours, or as a 
themed approach every half term. 
RE is also taught through our Acts of Worship, Christmas Nativity Plays, themed days and cross-curricular links are 
made wherever possible e.g. Music, Geography, History etc. 
 
The Church of England’s Statement of Entitlement states that the coverage of Christianity in church schools should be 
two thirds of the total RE curriculum time. Therefore, as six units are taught over the academic year, four of these are 
explicitly Christian – Understanding Christianity is used to deliver these. 
 
Understanding Christianity - 8 core concepts are explored in the Understanding Christianity: 

1. God 

2. Creation 

3. Fall 

4. People of God 

5. Incarnation 

6. Gospel 

7. Salvation 

8. Kingdom of God 

Children encounter a range of Biblical texts, placed with in a wider theological context. They consider the nature of 
God and what it means for Christians to be in relationship with the Creator. They explore Christian understanding of 
the relationship between God and his people in the Old Testament, and make sense of messianic expectations and 
Christian belief in their fulfilment in Jesus. Pupils explore the life, teaching, death and resurrection of Jesus, within this 
wider historical and theological context. They consider the present and future aspects of the Kingdom of God. Pupils 
examine the impact of these beliefs and their outworking in the lives of Christians, through celebrations, festivals, 
rituals, creative and spiritual expression, actions and activism, expressions of love and compassion, calls for justice 
and ethical responses. 
 
We also follow the RE Guidance (2017) produced by the Diocese of Lichfield Board of Education. This guidance 
sets out the following:  

 A long-term plan 

 Exemplar units for teaching other faiths and generic topics.   

 Additional units relating to the Christian faith and the life of teaching of Jesus.  

 Support in how to  teach / plan / deliver RE in a Church school  
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 A suggested format for long term RE planning to include: E (Explore), R (Relate) & A (Apply) 

 
The other third of the curriculum should be focused on a rigorous study of other faiths or generic topics.  In addition to 
Christianity, Islam and one other faith (based on the religions reflected within the school) are studied in depth within 
key stages one and two. Other faiths and philosophies are discussed as appropriate.   
 
The units in this guidance should be delivered with the same pedagogical approach as that offered in Understanding 
Christianity. That of in-depth study, developing religious literacy and the three inter-related ERA strands:- 
EXPLORE: making sense of the text 
RELATE: understanding the impact 
APPLY: making connections 
 

 RE lessons should be fun, creative, interactive and led by the children’s responses and questions.  

 Use unanswerable questions as the learning intent. 

 Use children’s / family’s direct experience and faith. 

 Use inspirational art, music, drama, technology, stories and visits (from people of faith, charities and to place 

of worship). 

 Ensure there are plenty of thinking prompts – higher order thinking questions. 

 Remember evidence doesn’t always have to be written. But there should be opportunities for children to write 

to develop religious literacy – writing should be of the same standard expected in other subjects. 

 
How do we assess RE? 
 
The purpose of assessment is to ensure that children improve their learning – planning and teaching should be 
adapted to enable this to happen. 
 
 
Understanding Christianity identifies ‘knowledge building blocks’ related to each concept, at each stage (7,9 and 11). 
Units of work explore the core concept through a key question, in order to make sure that children understand the 
required subject knowledge to build upon their learning as they move through the school. 
 

 Children’s progress is assessed against the knowledge building blocks and against end-of-phase outcomes 

listed in Understanding Christianity Units of Work.  

 Assessment sheets with key descriptors on in the RE Guidance (2017) produced by the Diocese of 

Lichfield Board of Education are filled in by class teachers and shared with the RE Lead Teacher.  

 Children’s knowledge and understanding is assessed to be: Developing / Emerging 

         Secure / Expected 
         Excelling 
 
RE assessment does not always have to be written – it can be through observation, discussion, art, music or drama 
etc. 
Examples of assessment include: whole class feedback;  producing a piece of art; sorting pictures; making 
connections between artefacts; group/ class discussions; silent debates; written work such as diary entries; 
presentations; re-telling of stories; quizzes; Rainbow Journal work; class Re Journals / sticky notes which note 
individual children’s contributions and children’s personal response to their learning e.g. compassion or response to 
the natural world.  
 
Assessment conversations should go on all the time in RE lessons, not just at the end of a unit. 
RE learning can also be assessed during Worship, in cross curricular lessons and themed RE days. 
RE is also assessed through looking at RE books and sharing children’s work. 
Pupil Voice interviews also provide a chance to assess children’s responses to RE work. 
 
 
Kathryn Godwin 
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     FOUNDATION SUBJECTS 
 
Our school has been committed to the breadth of the curriculum for a great 
many years: 

 The school has subject specialists who are enthusiastic about their 
subject(s) and  support teaching and learning 

 Pupils in KS2 enjoy a carousel of Foundation subjects every Wednesday morning: ‘Activity Morning’ 
 Pupils in KS1 enjoy a carousel of Foundation subjects every Tuesday afternoon: ‘Activity Afternoon’  

 

Art and Design 

 

So, why do we teach Art and Design?   

Art provides children with opportunities to develop a range of ways in which they can share and express their 
individual creativity, whilst learning about and making links with a wide range of different types of art in our society. Art 
contributes to children’s personal development in creativity, independence, judgement and self–reflection. It enables 
pupils to develop a natural sense of wonder and curiosity about the world around them and therefore links strongly to 
our school rainbow values. The focus is in developing proficiency in drawing, painting, understanding colour and 
shade and sculpture, with the overall aim of developing a rigorous understanding, critical awareness and inspiration of 
art and design. 
 A high-quality art education will engage, inspire and challenge pupils, equipping them with the knowledge and skills to 
experiment, invent and create their own works of art. 
 As pupils progress, they should be able to think critically and develop a more rigorous understanding of art and 
design. They should also know how art and design both reflect and shape our history, and contribute to the culture, 
creativity and wealth of our nation. 
Children will develop their understanding of the visual language of art with effective teaching and carefully thought out 

sequences of lessons and experiences. Understanding of the visual elements of art and design (line, tone, texture, 

colour, pattern, shape, 3D form) will be developed by providing an accessible and engaging curriculum which will 

enable children to reach their full potential. 

 

How do we teach Art and Design?  

We teach a skills-based art curriculum, with clearly identified sequential small steps which allows children to express 

their creative imagination as well as providing them with opportunities to practise and develop mastery in the key 

processes of art: drawing, painting, printing, textiles and sculpture. This is supported through the studying of key 

artists and the development of a knowledge of their work. 

Lessons in Key Stage 1 and Key Stage 2 are taught as part of an Activities Cycle, with children organised into mixed 

year groups ( Year 1 / 2 , Year 3 / 4  and Year 5 / 6 ) – three groups in each with approximately 20 pupils per group. 

Lessons are taught in blocks of six weeks on a half-yearly cycle within a two year rolling programme. Key Stage 2 

lessons incorporate visits to Wolverhampton Art Gallery to study the paintings and sculptures of local artists. 

The teaching and implementation of the Art and Design Curriculum at St.Paul’s C.E.(A) Primary School is based on 
the National Curriculum. 
  
Early Years Foundation Stage 
Pupils explore and use a variety of media and materials through a combination of child initiated and adult directed 
activities. They have opportunities to learn to: 

 Explore the textures, movement, feel and look of different media and materials 

 Respond to a range of media and materials, develop their understanding of them in order to manipulate and 

create different effects. 

 Use different media and materials to express their own ideas 

 Explore colour and use for a particular purpose 

 Develop skills to use simple tools and techniques competently and appropriately 

 Select appropriate media and techniques and adapt their work where necessary 

Key Stage 1 
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Pupils are taught: 

 to use a range of materials creatively to design and make products 

 to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination 

  to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and 

space 

 about the work of a range of artists, craft makers and designers, describing the differences and similarities 

between different practices and disciplines, and making links to their own work.     

  
Key stage 2 
Pupils are taught to develop their techniques, including their control and their use of materials, with creativity, 
experimentation and an increasing awareness of different kinds of art, craft and design. 
  
Pupils are taught: 

 to create sketch books to record their observations and use them to review and revisit ideas 

 to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range 

of materials [for example, pencil, charcoal, paint, clay] 

 about the works of great artists and local artists and the techniques used in their work. 

 

How do we assess Art and Design?  

At St. Paul’s C.E.(A) Primary School, we value Art and Design as an important part of the children’s entitlement to a 
broad and balanced curriculum. Art and Design provides the children with the opportunities to develop and extend 
skills and an opportunity to express their individual interests, thought and ideas. We recognise that many judgements 
about art can be subjective but the children will be given constructive feedback and next steps, with further 
opportunities to improve their work and ensure that skills are further developed. 
 
Each unit of work is assessed on sequential key skills as the topic progresses, based on a range of pieces of artwork 
produced throughout the unit and a final summative piece. Evidence of their work is collected within the art sketch 
book which follows the children through the school. Folders art kept of larger pieces of artwork or photographs taken 
and added to sketch books. 
Children are assessed at the end of each unit of work on the sequential key skills and judged to be working at 
expected / working towards expected / working at greater depth. Photographs are taken of sample pieces and kept as 
an evidence portfolio by the curriculum lead. 
 
Parents are provided with a mid-year report which reflects attainment and attitude in art, with particular strengths in art 
being recognised and highlighted. 
  
Children in Foundation Stage are assessed within Expressive Arts and Design and their progress is tracked termly 
using the Early Years tracker system. Age related expectation levels are reported to parents at the end of the nursery 
and reception years. 
 
Graeme Renwick 
 

 
COMPUTING 
 
 
So why do we teach Computing? 

Computing capability is an essential skill for life and enables learners to participate more readily in a rapidly changing 
world. Using the internet and email, for example, gives them rapid access to ideas and experiences from a wide range 
of people, communities and cultures. 

This is a really exciting time to be a pupil at primary school. The opportunities that advances in technology will bring to 
our children as they grow up are hard to imagine. The curiosity, creativity and courage that we nurture in them now 
should endure as they move on through education and into adult life. To exploit fully the opportunities that current and 
future technology offers them, our children will draw on the understanding of computing we provide them with, as well 
as confidence gained through working on a range of meaningful projects throughout their primary education. 

The Computing Curriculum can be divided into three strands: 
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 Computer Science 

 Information Technology 

 Digital Literacy 

Computer Science:  

This strand of the curriculum links closely to the control element of the old ICT curriculum. 

Children need to understand what algorithms are – this is the basis of what they need to know in order to write 
computer programs. Each programming language has its own vocabulary and grammar but they all follow the same 
type of logic.  It is possible and beneficial to learn computer science away from computers or other digital devices. 
Role play and kinaesthetic activities can help children develop logical reasoning. 

Children need to be able to write algorithms and programs. They also need to be able to find mistakes (bugs) and fix 
them.  When children write programs they will learn that there are often different ways of getting the right outcome, 
and they need to be able to evaluate the programs to decide which is the most efficient. 

While children will make mistakes in their own programs it is often easier to find mistakes in code that has been 
produced by other people. Providing children with example programs give them the opportunity to predict what they 
will do and identify any bugs. Working collaboratively is also an effective method.  As children get older the programs 
they write will become more complicated. They will need to use sequence, selection, repetition and variables in their 
programs. 

The computer science strand also requires knowledge of networks and how searches are performed. 

Information Technology: 

This strand of the curriculum equates to what was most of the areas from the old ICT scheme of work. Most of it can 
be covered by using technology to support other subject areas though it may be necessary to teach some discrete 
skills.  Children should understand that technology is everywhere, be able to identify the technology they encounter 
and have a basic understanding of how it works. This will link to work on programming and algorithms. 

Appropriate activities include word processing, creating images, taking and using photographs and video, creating 
music and animations, using and creating databases, producing websites and contributing to blogs. As well as 
creation of digital materials children should have experience of manipulating and editing their own work and resources 
from elsewhere. They need to know how to use the tools available but also to have an element of digital literacy – 
awareness of audience and good design principles. Children should experience a range of different applications and 
software, initially the teacher will select the programs they use but over time children should be encouraged to make 
decisions themselves. 

Children also need to know how to store and organise their files so that it can easily be found again. They need an 
understanding of the devices they can use including: hard drive, USB sticks, school network server, and the cloud 
storage on the internet. 

Digital Literacy: 

Children need to be able to use technology safely. They need to keep their personal information private and treat 
other people with respect. If something goes wrong or they see something they don’t like they should know what to do 
and where to go for help.  As children get older they need to know about how to use technology responsibly. As well 
as thinking about how their online behaviour affects others they need to be aware of legal and ethical responsibilities, 
including respecting copyright and intellectual property rights, keeping passwords and personal data secure and 
observing terms and conditions for online services. They need to understand the main risks relating to: 

 Content – being exposed to illegal, inappropriate or harmful material 

 Contact – being subjected to harmful online interaction with other users 

 Conduct – online behaviour that increases the likelihood of, or causes, harm 

Children should understand an age appropriate version of the school’s Acceptable Use Policy.  E-Safeguarding should 
link with the school’s general child protection policy and should not be seen as a separate issue. 
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How do we teach Computing?  

In Key Stage 1 Computing is taught in weekly Activity sessions.  Children in Year 1 and Year 2 are taught by the 

Computing Lead who plans topics and sessions based on the long term plan below. 

 

In Key Stage 2 Computing is taught in weekly sessions by the class teacher. The Key Stage 2 teachers also use the 

long term plan above to inform their planning. 

At St Paul’s we have signed up to the Learning Squirrel SLA, they provide us with support and an Education 

Technology Resource Hub. This Hub provides the teachers both in Key Stage 1 and 2 with lesson plans, resources, 

activities and tutorials, which support our school’s implementation of the National Curriculum for Computing. The Hub 

includes advice on integrating Computing skills into cross-curricular units of work, as well as being used to teach 

Computing as a discreet subject. Assessment objectives and exemplar materials are included, where appropriate. 

How do we assess Computing? 

For each of the different units of the Computing Curriculum, there is an assessment grid, identifying the range of key 

skills taught in that unit. These targets are based on the Age Related Expectations for that specific year group. These 

assessment grids are filled in on either a lesson by lesson basis or at the end of each unit. The sequential planning for 

the different units identifies the success criteria for each lesson, which helps with ongoing assessment.  

As part of the Learning Squirrel SLA Resource Hub there are assessment objectives and exemplar materials included, 

where appropriate, to help support the teaching staff with making formative and summative assessments. 

Matt Eddies 
 

 
 
DESIGN and TECHNOLOGY 

So why do we teach Design & Technology?  

Design & Technology is a subject that enables ALL of our children at St Paul’s to be able to participate in without 
prejudice. It removes all barriers of learning and provides wide opportunities for children of all learning capabilities. 

Design & Technology enables and strengthens the children’s ability to become independent learners and assessors. It 
provokes accuracy, problem solving and higher order thinking. Not only that, this subject allows the children to have 
stimulating conversations with their peers and it’s great to see how much they dive in and create such a buzz of 
enjoyment as they relish their autonomy. 

The end product in full working order gives the children a tremendous sense of achievement which is why this subject 
is so appreciated. Design & Technology encompasses a wide range of cross-curricular skills for the children to 
continually reinforce. The core subjects such as English presents itself through reading and following instructions, 
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drafting, planning and adapting new specific subject vocabulary. Mathematical skills are supported through measuring 
using compasses, rulers and estimating.  

Art provides the children to be creative in their designing and modelling based on their own prior subject knowledge. 
This is why working collaboratively in Design & Technology is so crucial as it pulls on the different strengths of the 
children to help reach a common goal – a quality end product. There is a simple form of Engineering and Science 
which gives opportunities to work with electronics, electrical components and creating moving mechanisms. 

Design & Technology has links with Food Technology as part of the National Curriculum. The national curriculum for 
Design & Technology aims to ensure that all pupils: develop the creative, technical and practical skills needed to 
perform everyday tasks confidently and to participate successfully in an increasingly technological world. These skills 
will help the children to build on and apply a bank of knowledge, understanding and skills in order to design and make 
quality products for a wide range of audiences.  Constructive criticism, evaluation, the testing of their ideas and 
products and the work of others is an important part of the children’s learning and investigating. 

So it is clear to see that Design & Technology is a subject that is inclusive for all children to access and allows the 
children who may be challenged in other subjects to thrive and accomplish the same outcomes as their peers. It 
allows learning to become equal and barriers to disappear and with the guidance and scaffolding of our staff 
especially through effective questioning the children are able to explore new and different possibilities. 

How do we teach Design & Technology? 

We are very fortunate to be able to provide Design & Technology from KS1 to KS2 as part of a rotation system. Each 
rotation of teaching is for 4 weeks in both key stages and the children generally work in groups of 2 or 4 in Key Stage 
2 and independently or in pairs in Key Stage 1. 

At St. Paul’s we focus on the six principles below for guiding and evaluating practice set out by the National 
Curriculum Expert Group for Design & Technology.  

 User - The children have a clear idea of their target audience, considering the needs, wants, values, interests 

and preferences. 

 Purpose – The children can communicate the purpose of the end product they are designing and making. 

The product should be designed to perform one or more tasks and evaluated through use. 

 Functionality – The children can design and make products that function effectively in order to fulfil users’ 

needs, wants and purposes. 

 Design decisions – The children are given independence to make their own design decisions which allow 

them to demonstrate their creativity, technical and practical knowledge and transfer skills from other subjects. 

Children decide on what form their product will take or function it will perform and who the product will be for. 

 Innovation – When designing and making the children need space to original in their thinking. Innovative 

projects encourage a range of design ideas and products being developed by providing open ended starting 

points for learning. 

 Authenticity – The products made by the children should be realistic and meaningful to themselves and 

others. 

Across the phases we cover construction, mechanism, electronics and textiles. In Key Stage 1 this takes the form 
of the children being guided by some of the six principles where appropriate. The children have enjoyed making 
Hand Puppets, Moving Mini Beasts and Windmills based solely on their own ideas from prior learning and life 
experiences. Lower Key Stage 2 progress further to produce Pop Up Books, Money Containers and Packaging. 
Upper Key Stage 2 embrace producing Fairground Rides, Wall Hangings and Moving Vehicles. 

In Key Stage 2 we allow the children to have two hour sessions each week which allows time for the principles to 
be embedded at a regular pace. This is fantastic as the teaching staff can really spend quality time discussing with 
the children their ideas, exploring and discovering. 

How do we assess Design & Technology? 

Assessment for learning in Design & Technology is always ongoing each week through effective questioning, 

discussion and observation. Children’s planning stages are recorded in their books and photographs are taken as the 

children work through their ideas and of the end product. Teachers use this information to complete a school 
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assessment grid for each child covering the main learning outcomes to be achieved. Each child is RAG rated in line 

with age related expectations. An opportunity is given for children to evaluate their work by verbal feedback through 

discussion with their peers or through written feedback. 

Esther Peterson 

FOOD TECHNOLOGY 
 

So why do we teach Food Technology? 

Food Technology is simply a subject that children LOVE! The children of St Paul’s are enthusiastic and adore the 

experiences that food technology affords them, and it’s not difficult to see why!  

Food technology gives the children tangible experiences that offer a real purpose to their learning as they gain 

practical skills that prepare them for everyday life. The process of preparing food makes them feel and operate almost 

as an adult would in the real world, and this unforgettable experience gives them joy and confidence in a valuable life 

skill. Food Technology helps to place a variety of subjects into context and makes them come alive! It has the power 

to deliver meaningful messages to the children through their senses rather than through a text book.  

As Food Technology is truly cross-curricular, there is no end of possibilities when it comes to truly enriching children’s 

learning. For example, Mathematical skills can be supported through practical experiences of weights and measures; 

to feel and see the mass of an object, can underpin the foundation of Mathematical learning. English skills can be 

practised and used in a real life context as the children read and follow a set of instructions, or are introduced to new 

technical language and terminology.  

Food Technology can also be used to support a range of other subjects, such as understanding changing states of 

matter in Science. The children can also develop an understanding about where our food comes, which forge links 

with History and Geography. Teaching the children about who helps to grow and prepare our food can help link Food 

Technology to the wider world. The Fair Trade Foundation has helped children to understand the lives and struggles 

of others, therefore giving the children the chance to reflect upon issues of morality and fairness. The opportunities for 

cross-curricular learning are endless.  

Our children learn to work as part of a team to share jobs and resources fairly. Communication and problem solving 

skills are developed together as they steer their way through each process. When the process doesn’t quite go to 

plan, then it is always an excellent teaching moment to negotiate and model problem solving and conflict resolution. 

Food Technology is inclusive to all, and is often an extremely valuable learning tool for our SEND children, who often 

rely on concrete forms of learning. Our children are also able to practise fine motor skills when using small implements 

and precise techniques.  

Food Technology is a branch of Design Technology which helps to support the skills required as part of the National 

Curriculum. The children learn life lessons in health and safety, such the importance and hygiene, knife safety and the 

dangers of cross-contamination. The children learn to exhibit a high level of competence in a wide range of food skills 

and demonstrate them for effective learning. Our children are taught to be aware of their own safety and of those 

around them when handling food and equipment. These skills are transferable into other circumstances and situations 

as a sense of responsibility is instilled in our children. Our staff can act as role models of good practice for food 

storage, handling, preparing, cooking and serving food and drinks, including the safe use of equipment, as well as 

modelling appropriate behaviour. Food Technology promotes healthy relationships with food and nutrition and also 

widens experiences of dishes and tastes that some children may not ordinarily experience. 

From our Food technology learning, it is evident that the children delight in their sense of accomplishment in creating 

something that they can physically enjoy and share with their families and also showcase an abundance of skills that 

can be utilised and improved upon as they journey through their lives.  

How do we teach Food Technology? 

Our children are taught across Key Stage One and Two in two rounds of teaching. Each round of teaching consists of 

up to 4 weeks of teaching per round. Key Stage One are taught in hourly sessions whereas Key Stage Two are taught 

in 2 hour sessions. Children are taught to work collaboratively in groups of 4 or 5 when preparing food and are taught 

within mixed ability groups across their phase.  

Our children are introduced to new knowledge and skills in each session through a practical activity or through a new 

recipe. They are given some background information to give context, or the recipe will fit within the context of existing 
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learning. The children adopt a practical approach to all lessons and are taught and modelled any new skills required 

for the session by their teachers. Any relevant health and safety requirements are set at the beginning of each lesson, 

and high expectations for behaviour are always made clear. Across the different phases in school, the children are 

taught skills progressively through the level of fine motor skill required or by the maturity level required to complete the 

new skills successfully and safely. As the children move through school, the difficulty of skills and the number of skills 

required to complete the recipe will become more complex.  

In Key Stage One, learning is focused on the origins of food and where our food comes from within the wider world. 

The children are taught the foundations for healthy eating and how to looking after their bodies. Staff help the children 

to begin to appreciate where our food comes from and instil a healthy attitude towards diet and food. Our children are 

taught health and safety basics such as spotting dangers more specific to the kitchen. The children are also taught the 

importance of hygiene and begin to form some understanding of how germs are spread through practical, safe and fun 

activities. Basic skills specific to food preparation also begin to be explored and taught by using digital scales to 

measure ingredients, or mastering skills such as spreading and kneading through making fun recipes such as bread 

hedgehogs! 

In Lower Key Stage Two, the children revisit and build upon their knowledge from Key Stage One by creating a range 

of sweet and savoury dishes. A wider range of basic skills are built into their teaching. Skills such as folding, sifting, 

mixing, beating and ‘rubbing in’ are built into their repertoire of skills, to be recycled and practised over and again 

within different recipes. Later in the cycle of teaching, knife skills are safety are introduced to the children, and the 

children are taught to chop and slice using safe knife methods such as the claw and bridge method. Heat sources 

such as using a microwave or a hob, are also introduced.  

In Upper Key Stage Two, the children recap and build upon their existing knowledge by using a range of skills across 

more complicated recipes with multiple steps. By Upper Key Stage Two, the children should have the confidence and 

maturity required for using the hob heat source more consistently. Skills such a frying, simmering, boiling are used 

regularly and the children are required to make confident decisions when selecting ingredients for taste or 

appearance.  

At the end of each session, regardless of the key stage, the children are expected to be responsible for working 

together as a team to tidy up and clean their food preparation area with the help of their teachers.  

How do we assess Food Technology? 

Assessment for learning in Food Technology is ongoing throughout each session. The teachers will assess how each 

child managed the skills for each recipe or learning activity through observation, questioning and discussion with the 

children throughout the session. Assessment targets are also evident through the analysis of the final completed 

recipe. Teachers then use their assessment for learning to complete an assessment grid for each child measured 

against each learning target. Teachers RAG rate each child according to age related expectations. The children are 

given the opportunity to assess their own work through evaluations and feedback from peers and from enjoying 

conversations with families at home when sampling their food.   

Nicola Osborne 
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GEOGRAPHY 
 

So, why do we teach Geography? 

At St Paul’s Geography’s role is to enable the children to understand the world, its environments and places near and 
far, and the processes that create and affect them. It encourages a holistic approach of how the world works and of 
the connections between concepts such as scale, community, cultural difference, interdependence and sustainability.  

As a foundation subject, we deem it important that we give geography the appropriate time, which is at least an hour a 
week, and it is also identified clearly and taught effectively. The children are continually exposed to a creative 
geographical, which requires the teachers to think more ‘outside the box’ to get the most from the children. 

Geography allows the children to adapt the inquiry approach to learning which is one of geography’s strongest assets. 
Conducting geographical enquiries develops the skills in asking relevant effective questions, collecting and analysing 
data, and drawing conclusions. Enquiry is further embedded through outdoor learning, through fieldwork skills.  

Geography provides the children opportunities for learning in the environment and from it, about it and for it. For 
example, in Year 1 the children conducted a fieldwork study of our local area of Pendeford. They learned a lot from 
our local canal, canal lock and bridges. Fieldwork contributes to learning about the outdoor environment, where 
children can develop their knowledge and understanding in the environment and their sense of responsibility and a 
desire to care for – even improve – what is around them. 

Geography gives the children the opportunities to embed previous learning from other subjects.  English extends the 
children’s creative writing e.g. weather reports, newspaper reports and using speaking and listening skills. The 
children learn to build up a bank of geographical terms and phrases which they can use to give their writing meaning.  
 
Art & Design is a great source for some of our more creative children who are able to express themselves more suited 

to them. The children love to design factsheets and holiday brochures packed with information they have gathered 

which then encourages the children to use persuasive language. It is in these creative sessions that teachers are able 

to model, scaffold and guide the children to help bring their visions and ideas to life. 

The inquiry approach helps to strengthen the knowledge of pupils to natural science subjects, encouraging them to 

study phenomena and processes taking place in the natural environment around them and use the acquired 

knowledge in their practical life.  

How do we teach Geography? 

Apart from Early Years where their Geography themes come under the umbrella of Understanding the World (The 

World and People and the Communities), Key Stage 1 and Key Stage teach Geography one hour a week. 

We follow the guidelines set out in the National Curriculum. Key Stage 1 focus on human & physical geography and 

geographical skills & fieldwork. 

 

In Key Stage 2 the children continue to progress a more secure knowledge and understanding beyond the local area 

to includes the United Kingdom and Europe, locational knowledge. These focus areas are then supported by school 

residential trips throughout the year. 

How do we assess Geography? 

At the end of each topic a creative piece of assessment is completed. This can be in the form of photographs, art 

work, a poster etc. Three pieces of work is selected from each age related expectation (WTS, EXP & GD). Any 

evidence of cross curricular writing is also gathered. Teachers use this information to complete a school assessment 

grid for each child covering the main learning outcomes to be achieved. Each child is RAG rated in line with age 

related expectations. 

Esther Peterson 
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LONG-TERM PLANNING: History, Geography and 10:10 Diversity 

 

HISTORY 
 

So why do we teach History? 

At St Paul’s we recognise that the foundation subjects are equally beneficial to our children’s learning. History 

embraces an appreciation of cultures of origin and ethnicities that most children would not normally be aware of but 

some can relate to from their family history. 

History allows the children to understand the concept of the past and how that connects to understand the future and 

how that is interpreted in different countries. Children learn that in order to know how and why our world is the way it is 

they have to look research the past to find their answers. This gives the children an increased awareness and 

understanding of culture. 

History gives the opportunity for creative teaching and learning in our classrooms. Children can take on the role of 

historians and archaeologists which enables them to use their investigative and enquiry skills to make sense of the 

past. 

History is perfect for cross-curricular opportunities which offers creative ways to develop the children's knowledge, 
skills and understanding while motivating them to learn through stimulating, interconnected topics. A study which 
crosses subject boundaries allows for investigations that engage children's imagination. It also gives the teachers 
opportunities to encourage active enquiry, taking the initiative, and discussion and debate by children. 
 
English extends the children’s creative writing abilities using various genres, speaking and listening skills. The children 
learn to build up a bank of historical words and phrases relating to the passing of time. Research is key to History and 
the children learn that we can use different resources that can give us clues to the past. Learning and ordering 
chronological timelines provokes the children’s Mathematical minds. 
 

Art & Design is a great source for some of our more creative children who are able to express themselves more suited 

to them and this is where the scope for differentiation is welcomed to embrace all of our children. 

 Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

History Understanding of 
the World 

- Seasides and sand 
castles 
 
- Comparison with 
old and new toys 

- Mary Seacole 
- Florence 
Nightingale 
- Great Fire of 
London 

- Stone Age to the 
Iron Age 
- Ancient Egypt 
- Fair Trade 

- The Roman Empire  
- Ancient Greeks 

- Anglo Saxons & 
Scots 
- The Vikings 
- The Industrial 
Revolution 

- WW2 
- Crime & 
Punishment 
- Early 
Islamic 
Civilisation 

Local History   Pendeford Airfield - Civil War 
- Boscobel House 

- Staffordshire & 
Worcester Canal 
(possible Canal Trip 
to Brewood) 

- Ironbridge 
- Blist Hill 

 

Geography Understanding of 
the World 

- The World 
- Map Skills 
- Our Local Area 
Pendeford  
 

-Continents 
-Oceans 
-The UK 
- Map Skills 

- Fragile Earth 
- The UK 
- Map Skills 

- The UK 
- Water: rivers and 
the water cycle 
- Map Skills 
 

- Map skills (to be 
taught first, 4 
figure grid 
references etc) 
- The UK 

- Map skills 
(to be 
taught first, 
6 figure grid 
references 
etc) 
- Climate 
Change 
 

Focus 
Country/Contrasting 
Locality  

  - Kenya - New York/USA 
(Literacy link with 
James and the 
Giant Peach) 

- Italy  
(Literacy link with 
Romans on the 
Rampage) 

- The Middle East: 
Syria 
(Literacy link with 
the boy at the back 
of the class and 
Refugee work) 

- 
Tokyo/Japan  
(Literacy link 
with 
Kensuke’s 
Kingdom) 

10:10 Diversity 
 
The Diverse 
Curriculum 

- When I Grow Up 
Lessons 1 & 2 

- When I Grow Up 
Lessons 3 & 4 

- When I Grow Up 
Lessons 5 & 6 

- Untold Stories 
Lessons 1-3 

- Untold Stories 
Lessons 4-6 

- The Windrush 
Generation 
Windrush Day 22nd 
June 

- Activism 
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History expands the children’s minds to respect and appreciate themselves, their peers and cultures of others. It helps 

them to understand and accommodate the principles and reasons for the behaviour of others with prejudice or 

judgement.  

History gives the opportunity to learn about and celebrate our locality eg the canals, the airfield , the Civil War and 

Ironbridge.  

How do we teach History? 

Apart from Early Years where their History themes come under the umbrella of Understanding the World (The World 

and People and the Communities), Key Stage 1 and Key Stage teach History at one hour a week. 

We follow the guidelines set out in the National Curriculum. Key Stage 1 focusses on simple words and phrases used 

to relate to time, recognising similarities and differences in ways of life in different periods and how they compare to 

our present time. They begin to ask and answer questions to demonstrate they have an understanding of the key 

features of events. Discovering different ways of how they can find out about the past and how it can be represented 

broadens the children’s learning in a more flexible way. 

In Key Stage 2 the children continue to progress a more secure knowledge chronologically in terms of British, Local 

and World History. They learn to make links, connections, contrasts and recognise trends and patterns over time as 

well as developing the appropriate use of historical terms. With modelling and scaffolding from the teachers the 

children are able to create questions about change, cause, similarity, differences and significance. Thoughtful 

selection of relevant information helps the children to make constructive responses to questions and to participate in 

class debates. 

 

How do we assess History? 

At the end of each topic a creative piece of assessment is completed. This can be in the form of photographs, art 

work, a poster etc. Three pieces of work is selected from each age related expectation (WTS, EXP & GD). Any 

evidence of cross curricular writing is also gathered. Teachers use this information to complete a school assessment 

grid for each child covering the main learning outcomes to be achieved. Each child is RAG rated in line with age 

related expectations. 

Esther Peterson 

 

LANGUAGES   
 
Many people in our school speak languages other than English.  We rejoice in this great wealth of variety. 
Throughout the school day, teachers might encourage languages to be spoken eg when welcoming or taking the 
register.  
 

Languages in Key Stage 2 

So, why do we teach Languages?  

The journey of learning a new language is both exciting and inspiring and one which enables pupils to develop a 

potential life-long skill. Learning a foreign language is fully inclusive and provides all our pupils with a valuable 

educational, social and cultural experience, deepening their curiosity and understanding of our world.  

Our overall vision is one which allows pupils to develop a love of languages, through which they will gain a deep 

insight into the diverse society in which we live. Pupils will be able to build their confidence and self- esteem, 

developing respect for the languages, cultures, beliefs and traditions of others. Primary Language Learning enables all 

pupils to develop a vital skill and enjoy a great sense of achievement. It provides our EAL pupils with opportunities to 

shine, sharing their bilingual skills with others and developing their self-confidence. According to international studies, 

learning a language increases critical thinking skills, creativity and flexibility of minds. It can also help to improve our 

understanding of English. Pupils are able to apply their understanding of what they learn in one language to reinforce 

their understanding of another language. Learning a language provides us with a meaningful purpose, opening up our 

communication with one another and allowing us to thrive in a global society.  
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‘’If you talk to a man in a language he understands, that goes to his head. If you talk to him in his 

own language, that goes to his heart.’’ (Nelson Mandela) 

How do we teach Modern Foreign Languages?  

In line with the National Curriculum for Key Stage Two, the teaching of a Modern Foreign Language is a statutory 

requirement and should ‘lay the foundation for further foreign language learning at Key Stage 3’ as well as ‘enabling 

pupils to make substantial progress in one language.’  

Planning and Teaching incorporates the five key strands of the Key Stage Two Framework for Languages to enable 

pupils to make effective and substantial progress in key aspects of learning a language. 

  3 Core strands: 

o Oracy 

o Literacy 

o Intercultural Understanding 

 2 cross-cutting Strands: 

o Knowledge about languages 

o Language Learning Strategies 

 

Language Learning aims to instil an enthusiastic and positive attitude for all our pupils. Pupils in Key Stage Two are 

taught specific language skills on a weekly basis, with a timetabled lesson dedicated to the teaching of a Modern 

Foreign Language. By the end of Key Stage Two, pupils will have had experience of both French and German over a 

two-year cycle.  

Teachers plan to deliver the core skills of a language through interesting topics which are relevant to pupils, 

encouraging active participation and with an emphasis on developing speaking and listening skills. Topics are often 

repeated during the second year of Language Learning to embed and build upon existing knowledge to ensure good 

progression. Drama and role play take on an important part of Language Learning and build the pupils’ confidence. 

Key vocabulary, intonation and grammatical structures of a language are taught and modelled by the teacher as an 

integral part of a lesson. Pupils are able to practise these new skills during each lesson through a wide range of 

planned and differentiated activities which meet the needs of individual pupils.  

Pupils are encouraged to share with one another their personal experiences of visiting or living in other countries. As a 

school, we have a link with Herman Franke Schule in Hamburg, Germany which provides wonderful opportunities for 

some of our Key Stage Two pupils to apply their language skills for a real purpose, exchanging letters and information 

with a ‘pen-pal.’  

It is widely acknowledged that the early acquisition of a foreign language facilitates learning of another language later 

in life. We therefore aim to integrate Language Learning into our daily life at school, extending opportunities into Early 

Years and Key Stage One, although this is not statutory. Games, songs and rhymes lend themselves naturally to 

Language Learning, enabling our younger pupils to engage in learning in an enjoyable way. Adults and pupils are 

encouraged to practise and share their knowledge of a language with one another, maximising pupils’ exposure to a 

language and providing a real purpose and relevance for their Language Learning. For example, greeting someone, 

answering the register, singing simple songs or counting activities. Where relevant, cross – curricular links with other 

areas of the curriculum can enrich the Language Learning experience for both adults and pupils.  

 

How do we assess Languages?  

Effective assessment should have a purpose and should support the pupils in feeling confident. Most assessment is 

formative and used to inform and support teaching and learning. Evidence to support the assessment process may 

include classroom observational notes, written work, recordings of role play and drama activities and planning.  

At the end of each topic, pupils are assessed by completing short activities which assess the four core skills of 

Language Learning where appropriate: Listening, Speaking, Reading and Writing. Teachers use this information to 

track pupils progress and to plan effectively to ensure further progress is made.  

Pupils are encouraged to take an active part in self - assessment and are taught to evaluate their own Language 

Learning and their next steps for progression in each of the core skills. Teachers and pupils use the ‘I can’ statements 

(‘Not as we know it’) to clearly identify progress and to support future teaching and learning.  

 

Graeme Renwick 
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MUSIC 
 
 

 

 

‘Music has a power of forming the character and should therefore be introduced into the education of the young.’ 

(Aristotle) 

‘Music is a moral law. It gives soul to the universe, wings to the mind, and life to everything…  

Without music, life would be an error.’ (Plato) 

‘Music is a world within itself, with a language we all understand, with and equal opportunity for all to sing dance and 

clap their hands’ (Stevie Wonder) 

 
So, why do we teach Music?    
 
Music is a universal language that embodies one of the highest forms of creativity. A high-quality music education 
should engage and inspire pupils to develop a love of music and their talent as musicians, and so increase their self-
confidence, creativity and sense of achievement. (National Curriculum: Purpose of Study) 
 

1. Music boosts school improvement 

A successful school is often a musical school. When the magic of music is allowed to permeate the whole 
curriculum, it can have a positive impact on everything from academic attainment to children’s behaviour and 
health and well-being. 
 

2. Music improves learning skills 

Research highlights the cognitive benefits that music gives young children particularly in Early Years and Key 
Stage 1. Music can support English (language) and Maths learning through singing songs and rhymes, it 
develops good listening skills and aids physical coordination (singing/clapping/action games and songs). 
Listening to and playing music can also develop memory skills and build a child’s vocabulary. 
 

3. Music encourages teamwork 

Performing in small groups, in whole classes or in ensembles means you are part of a team. Everyone has a 
role however large or small, or whatever ability - this helps to encourage teamwork. It promotes sensitivity 
towards others and builds self-control and  co-operation. Music encourages children to work harmoniously 
with others.  
 

4. Music builds life skills 

Playing an instrument or learning to sing a song requires dedication and concentration. Working alongside 
others helps children to recognise their own skills and appreciate those of others. Music builds life skills such 
as empathy, problem solving and communication, in addition it develops a sense of responsibility and 
commitment. Children have to learn to set and work towards goals; they have to learn perseverance when 
practicing a new skill or concept in order to achieve success. 
 

5. Music improves behaviour 

To play/ perform well requires regular practice and dedication, this is a positive skill to develop. Children also 
need to show discipline in music lessons – especially when they all have instruments! Whether playing or 
listening, music has the ability to awaken our emotions; when words fail, music speaks. Music can help 
children manage difficult emotions, communicate better, and improve behavioural and social problems. It can 

help develop concentration and listening skills, build self-esteem and resilience, explore feelings and thoughts, and 

improve self-awareness. 
 

6. Music encourages creativity and spirituality 
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Music enables children to express themselves, in a away that other subjects don’t – it is a creative outlet. It 
empowers them to shape their world through sound and allows them to exercise their imagination through 
responding to music, composing and performing. Encouraging creativity also teaches children to think outside 
the box when problem solving.                                             
In the Bible St. Paul tells us to ‘With gratitude in your heart sing hymns and songs to God.’ Music is also a way 
of expressing our faith and connecting with God on a personal and spiritual level. 
 

7. Music is for life  

An early start in music often results in music becoming a life-long passion - it is however, never too late to 
learn! This gift of music is precious and whilst not all children go on to play professionally, the seeds sown in 
the classroom continue to grow - playing, listening, and enjoying music never needs to end! 
 
 

8. Music is an educational building block 

The Department for Education states that ‘a high-quality music education can improve self-confidence, 
behaviour and social skills as well as improve academic achievement across the curriculum.’ Music should 
therefore be accessible to all children as part of their broad and balanced curriculum. In particular, it gives 
disadvantaged children an opportunity they might not get at home. Music also encourages and promotes 
empathy towards other cultures, traditions, and religions. 
 

9. Music is fun 

Music making is not only good for the brain but also the heart! Most children enjoy the pleasure of mastering a 
tune or a song, or simply playing loudly on a percussion instrument! They can feel proud after mastering a 
new skill or performing successfully to an audience. Music introduces children to different styles that they 
would not usually listen to and gives them the opportunity to go to concerts in different venues to experience 
live music. Playing as part of a group or ensemble often also gives children an opportunity to make lasting 
friendships. 
 

10. Music is for everyone 

Music is inclusive irrespective of ability or age. Music gives children a unique motivation to participate and 
communicate. Advances in technology mean more children than ever can take part in and enjoy the benefits 
of a music education.  

 
Music is the heartbeat of St. Paul’s. 

 
 

How do we teach Music? 
 
We follow the Music Programmes of Study: Key Stages 1 and 2 National Curriculum. 
  
The National Curriculum for music aims to ensure that all pupils:  
 

 perform, listen to, review and evaluate music across a range of historical periods, genres, styles and 

traditions, including the works of the great composers and musicians  

 learn to sing and to use their voices, to create and compose music on their own and with others, have the 

opportunity to learn a musical instrument, use technology appropriately and have the opportunity to progress 

to the next level of musical excellence  

 understand and explore how music is created, produced and communicated, including through the inter-

related dimensions: pitch, duration, dynamics, tempo, timbre, texture, structure and appropriate musical 

notations. 

 
Music is taught and planned by two teachers (both of whom have a background in Music) and a group of peripatetic 
staff from Wolverhampton Music Service 
 
Mrs. K. Turay =   Early Years, Key Stage 1 Music and Choir 
Mrs. K. Godwin =  Key Stage 2 Music, Choir and Recorders 
Mr. I. Brailsford = Year 4, 5 and 6 Brass (one afternoon per week) 
Mr. R. Craner =  Year 5 and 6 Drumming (one hour per week) 
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Mr. L. Kelly =  Year 4, 5 and 6 Ukulele and Year 6 Guitar (one afternoon per week and an after school club) 
Mrs. F. Adams = Year 5 and 6 Woodwind (one morning per week) 
 

Early Years Music: Making music is an integral part of the way in which we teach in Early Years.  

Musical activities support the characteristics of an effective learner as a child can play and explore (engage), they 
are actively learning (motivated) and develop the opportunities to be creative and think critically (thinking).  

Within the Early Years setting the four principles/ themes are considered when setting up musical activities- 

An Unique Child + Positive Relationships + Enabling Environments = Learning Development 

In the early years foundation stage, the aspects of musical learning and development are  

1.Hearing and Listening  

2.Vocalising and Singing 

3. Moving and Dancing  

4.Exploring and Playing 

These relate to the specific area of Expressive Arts and Design . 

However, musical aspects of the children’s learning also contribute to the other 6 areas of the Ear ly Years Foundation 
Stage . For instance, counting songs foster a child’s mathematical ability and songs from different cultures increase a 
child’s knowledge and understanding of the world. 

As music is an important form of communication we will sing, make and experiment with sounds, listen to and move to 
music on a daily basis.  

 
 
Music in KS1 and KS2 is taught as part of ‘Activities’  
 

KS1 Activities: Activity lessons focus on 6 subjects, Music being one them. The hour-long lessons are taught weekly, 
in mixed year groups: Year R/1 and Year 1/2, class sizes are approximately 15 children. The scheme of work is based 
on a two-year rolling programme, which is sequenced to ensure that all children are able to progress and develop their 
skills and knowledge. Some units are taken from ‘The Charanga Scheme of Music’ recommended by Wolverhampton 
Music Service and other units are planned by the EYFS/KS1 lead teacher to ensure coverage and to reflect the needs 
of the children. 
Children are introduced through the topics to the different elements of music :- duration, pitch, pace, timbre, texture, 
dynamics , structure and silence and the way in which they interrelate. They also sing, listen and appraise different 
styles of music e.g. nursery rhymes, hip hop, funk, exploring the same song “ In the Groove” in the  different styles of 
Blues, Latin and Folk. They also have the opportunity to play a variety of tuned and untuned percussion instruments.  
 
KS2  Activities: Activity lessons focus on 6 subjects, Music being one them. The  hour-long lessons are taught 
weekly, in mixed year groups: Year 3/4 and Year 5/6, class sizes are approximately 20 children. The scheme of work 
is based on a two-year rolling programme, which is sequenced to ensure that all children are able to progress and 
develop their skills and knowledge. Some units are taken from ‘The Charanga Scheme of Music’ recommended by 
Wolverhampton Music Service, Composer Units are taken from the BBC Ten Pieces, other units are planned by the 
KS2 lead teacher to ensure coverage and to reflect the needs of the children.  
The following topics are covered: The History of Music (Pre-historic through to Romantic Music and then a study of 
20th and 21st Century Music;  A Composer Study (Elgar, Vivaldi, Mason Bates, Sibelius, plus any composers featured 
in Young Voices); Glockenspiel / Keyboard performance; Rhythm and Beat and Musical Notation. 
Through these units children have the opportunity to play a variety of tuned and untuned percussion instruments and 
keyboards; they practise their singing skills; learn about rhythm and how music is recorded, progressing to recognising 
musical notation in Upper Key Stage 2; they learn to improvise and compose and then perform in small groups, as a 
class and by themselves; they listen to and appraise a range of different musical styles and develop a musical 
language which reflects the different dimensions. 
 
In Year 5 and 6 children also have the opportunity to take part in ‘Young Voices’ the Worlds Largest School Choir 
Concert. In the Autumn Term pupils have extra singing lessons for half an hour every week in order to learn the 
songs. 
In the Summer Term Year 6 take part in a Digital Music Workshop provided by Squirrel Learning, they learn to use the 
latest music technology on iMacs and iPads composing their own digital composition, which is then entered into the 
‘Digis’ (a competition to find the best digital performance in Wolverhampton – followed by an awards ceremony for the 
winners) 
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Singing: All year groups sing daily in Acts of Worship; on Tuesday’s there is  hymn practice called ‘Praise and 
Worship’ where pupils enjoy singing well known hymns and learn new worship songs; each term classes take it in turn 
to lead worship on a Thursday – this gives them an opportunity to perform any songs they have been learning related 
to other subjects e.g. German, History, RE, Science; every year group also takes part in a Musical Christmas Nativity 
Play.  
The school also worked with the Wolverhampton Music Service to record a CD of hymns reflecting our Rainbow 
Values. 
 
 
 

How do we assess Music? 
 
Music is assessed following the Charanga Music Assessment Framework – Plan, Do, Check, Review, but recorded 
on school planning and assessment forms (kept in Lead Teacher’s Subject Orange Folder)  
Assessment of Music can take place in any lesson where the skills of Music are being used, including Worship times. 
 
It enables teachers to respond to Ofsted’s key lines of enquiry: 

 What is your school trying to achieve through its music curriculum? (Intent) 

 How is your school’s curriculum being delivered? (Implementation) 

 What difference is your school’s curriculum making? (Impact) 

PLAN 
Create an Activity Group Folder on the  school platform with the assessment grids in, any digital evidence recorded 
from music lessons should be uploaded here too. 
 
DO 
Teach following the lesson plan / PPT in the Scheme of Work. Where possible allow children to self-assess/ peer-
assess any work they have been doing. (Charanga Music – My Musical Passport style sheet) 
 
CHECK 
In-depth musical learning should be taking place during the lesson: are children engaged, enjoying themselves and 
are they part of the decision-making process. Assess the children throughout the lesson.  
Assessment can take a variety of forms: observation; questioning; performance; musical language used; response to 
music e.g. art, dance, writing, drama; contribution to group work; musical ability e.g. rhythm, pitch, control and 
expression and evaluation following a performance.   
 
REVIEW 
Reflect upon musical and general learning: what went well, what is needed for next time? Do any children need extra 
support? Use these outcomes to inform future learning – long term planning and the sequence of planning. Annotate 
planning following the lesson if needed, complete any assessment grids and upload any evidence in Activity Group 
Folders. 
 
 
 
 
Peripatetic teachers plan lessons on Wolverhampton Music Service planning grids and give weekly feedback to 
students in their Practice Diaries –this is available and shared with school staff regularly.   
 
The school also celebrates the importance of Music annually with a Winter Concert – this gives all children who want a 
chance to perform either individually or in groups. This allows those children who have music lesson outside of school 
a chance to share their talents too. 
 

 
Kathryn Godwin 
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PHYSICAL EDUCATION 

 
So, why do we teach PE? 

Physical education teaches students to improve the quality of their life. Focusing only on school work can make their 

life boring and stagnant which in turn can cause depression and failure. Physical activities and exercises boost their 

stamina which can make them fall in love with their intelligence and abilities. 

Physical education is a moving experience.  We aim to find ways to actively engage all children in moderate to 

vigorous physical activity for the vast majority of every lesson. In addition to being actively engaged, children also 

need plenty of opportunities to practice the skill or concept being taught that day.  Our quality programme will provide 

many practice opportunities, sometimes alone, sometimes with a partner and sometimes during small sided games in 

groups. As well as offering plenty of practice sessions, we aim to plan lessons so that children of all abilities have high 

rates of success.  When children, particularly unskilled pupils experience success, they are more likely to continue 

practising and working to improve than when they fail continually. 

We try to promote successful learning experiences in a warm environment in which children are encouraged to 

practice new skills and improve their fitness levels without feeling embarrassed. 

How do we teach PE?  

Every class from Nursey to Year 6 receives 2 hours of PE lessons per week, usually comprising of either indoor or 

outdoor lessons. 

In Key Stage 1, teachers have created and follow a sequential, developmental curriculum that progressively builds on 

past experiences and incorporates new experiences when children are ready.   

It states in the National Curriculum, that in Key Stage 1 children should be taught to: 

 master basic movements including running, jumping, throwing and catching, as well as 

developing balance, agility and co-ordination, and begin to apply these in a range of 

activities 

 participate in team games, developing simple tactics for attacking and defending 

 perform dances using simple movement patterns. 

This is done in a range of PE units ranging from, Gymnastics, Multi Skills, Invasion Games, Throwing and Catching 

and Bat and Ball. 

In Key Stage 2, teachers have created and follow a sequential, developmental curriculum that progressively builds on 

past experiences and incorporates new experiences when children are ready. 

It states in the National Curriculum, that in Key Stage 2 children should be taught to: 

Pupils should be taught to: 

 use running, jumping, throwing and catching in isolation and in combination 

 play competitive games, modified where appropriate [for example, badminton, basketball, cricket, football, 

hockey, netball, rounders and tennis], and apply basic principles suitable for attacking and defending 

 develop flexibility, strength, technique, control and balance [for example, through athletics and gymnastics] 

 perform dances using a range of movement patterns 

 take part in outdoor and adventurous activity challenges both individually and within a team 

 compare their performances with previous ones and demonstrate improvement to achieve their personal best. 

To ensure we meet the criteria set out in the National Curriculum, in Key Stage 2 there is a whole afternoon of PE 

every Friday. This is where the children are split up into mixed Year 3 and 4 groups and mixed Year 5 and 6 groups. 

Each group has a teacher, which leads a specific PE unit. The PE units change from term to term so that a wide range 

of different sports are offered during the academic year. The table below shows the termly coverage:  

Autumn Term Football Tag Rugby Hockey Basketball 

Spring Term Netball Cricket Tennis Boot Camp 

Summer Term Athletics Rounders Tennis Tri-Golf 
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We aim to make sure all our classes have as much fun as possible so that children enjoy and look forward to PE, both 

at primary and through to when they start at secondary school. 

Swimming 

At St Paul’s we also have swimming and water safety lessons. 

In the National Curriculum it states that all schools must provide swimming instruction either in key stage 1 or key 

stage 2. 

In particular, pupils should be taught to: 

 swim competently, confidently and proficiently over a distance of at least 25 metres 

 use a range of strokes effectively [for example, front crawl, backstroke and breaststroke] 

 perform safe self-rescue in different water-based situations. 

In the Autumn Term Year 2 goes swimming at Westcroft Sports and Applied Learning College. Then in Spring Term 

we identify the children in year 6 who cannot swim a distance of at least 25 metres and they go for a term. Then in the 

summer term we identify the children in year 5 who cannot swim competently, confidently and proficiently over a 

distance of at least 25 metres. 

After School Clubs 

At St Paul’s we offer a large number of after school Sports clubs, these include Football, Tag Rugby, Netball, Boot 

Camp, Cross Country, which are led by teachers, sports trainers or outside coaches. The aim of these clubs is to help 

train children in different sports and to be able to take part in competitions representing the school. 

How do we assess PE?  

For each of the different units of the PE Curriculum, there is an assessment grid, identifying the range of key skills 

taught in that unit. These targets are based on the Age Related Expectations for that specific year group. These 

assessment grids are filled in on either a lesson by lesson basis or at the end of each unit. The sequential planning for 

the different units identifies the success criteria for each lesson, which helps with ongoing assessment.  

As part of the our LSA with ConnectEd, we receive support and CPD for PE. They supply assessment objectives and 

exemplar materials included, where appropriate, to help support the teaching staff with making formative and 

summative assessments. 

Matt Eddies 

 

COLLECTIVE WORSHIP 

 
Collective Worship at St Paul’s Church of England Primary School plays an important part in the 
life of our school.  As it’s ‘living centre’ of the work, worship and worth of the school, it offers the 
whole school community opportunities to experience, participate in and take responsibility for the 
living expression of Christian worship, valued and honoured through the school’s Anglican 
Foundation, and affirms every individual’s unique contribution and response, regardless of age, 
sex, ability, background or religion. 
 
Our Worship Times are Inclusive, Invitational and Inspiring in line with the Guidance of the Church 
of England.  
 May 2021.  
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10:10 Lessons 

Pupils in Years 1 – 6 will have a one-hour 10:10 lesson once a week. 
These lessons will include: 

 Relationships, Sex and Health Education 
 Diversity Curriculum 
 Personal, Social, Emotional and Mental Health Education 
 The observation of special days and festivals e.g. Martin Luther King Day, Votes for Women 

  
 
RELATIONSHIPS, SEX and HEALTH EDUCATION 

 
Relationship and Health Education is statutory for Primary Schools (DfE RSHE Statutory Guidance 2019). 
 
Our Relationships, Sex and Health Education Policy has been developed in discussion with parents, staff 
and governors. 
 
The ‘Goodness and Mercy’ resource (Diocese of Bristol) will be used as a basis for these lessons and can 
be viewed online.  
 

 
DIVERSE CURRICULUM 

 
Our school takes a positive and informed approach to celebrating diversity.  
Units of work cover areas such as: 

 ‘When I Grow Up’  
 Key activists who transform community eg Marcus Rashford, Maya Angelou 
 Windrush Generation 
 Positive contributions throughout history and in literature of diverse peoples 

 
SOCIAL, EMOTIONAL and MENTAL HEALTH 

 
‘Circle Times’ are opportunities for classes to listen to each other and consider aspects of social, 
emotional and mental health.  

 
From 1st September, all classes will have a timetabled, weekly one-hour ‘10:10’ lesson.  RSHE, 
Diverse Curriculum and Circle Times will fit into this new lesson time.  
10:10 comes from John 10:10 ‘ Live life in all its fullness’  

 

 

 

 

 

 

 

 

 

 

 

 

 

 


